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This report tells you about the quality of education at the school1.  
We describe how children benefit from learning there.  We 
explain how well they are doing and how good the school is at 
helping them to learn.  Then we look at the ways in which the 
school does this.  We describe how well the school works with 
other groups in the community, including parents2 and services 
which support children.  We also comment on how well staff and 
children work together and how they go about improving the 
school.  
 
Our report describes the ‘ethos’ of the school.  By ‘ethos’ we 
mean the relationships in the school, how well children are cared 
for and treated and how much is expected of them in all aspects 
of school life.  Finally, we comment on the school’s aims.  In 
particular, we focus on how well the aims help staff to deliver high 
quality learning, and the impact of leadership on the school’s 
success in achieving these aims. 
 
If you would like to learn more about our inspection of the school, 
please visit www.hmie.gov.uk.  Here you can find analyses of 
questionnaire returns.  Where applicable, you will also be able to 
find descriptions of good practice in the school. 
 

                                                 
1  The term ‘school’ is used to include the work of the nursery 

class, where relevant. 
2  Throughout this report, the term ‘parents’ should be taken to 

include foster carers, residential care staff and carers who are 
relatives or friends. 
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1. The school 
 
Balgreen Primary School is a non-denominational school.  It serves 
Balgreen and the surrounding area in Edinburgh.  The roll was 345 
when the inspection was carried out in April 2009.  Children’s 
attendance was in line with the national average in 2007/2008.  
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2. Particular strengths of the school 
 
• Confident children who are polite and well behaved. 
 
• Involvement of staff and children in the wider life of the school. 
 
• Help for children with additional support needs.   
 
• Attention given to care and welfare including the strong and 

effective partnership working to support children and families. 
 
 
 
3. How well do children learn and achieve? 
 
Learning and achievement  
 
Across the school, most children are motivated learners but the pace 
of learning for too many children is too slow.  In some classes, children 
are developing appropriate skills in investigating and working together.  
Children are beginning to take more responsibility for their own 
learning and staff now need to make them more aware of what they 
need to do to improve.  Almost all children are making good progress 
in developing personal and social skills.  A significant number of 
children are developing important negotiating and decision-making 
skills through the eco committee, pupil council, health group and as 
junior road safety officers.  Children in P5 and P7 take part in 
residential trips which help to build their confidence, develop social 
skills and encourage independence.  Older children are developing a 
good understanding of their responsibilities as citizens through, for 
example, acting as buddies to younger children.  Attainment has risen 
recently, particularly in writing.  Most children are making appropriate 
progress in learning and attain expected national levels in listening, 
talking, reading, writing and mathematics.  Higher achieving children 
and those with additional support needs are not always given work in 
class at an appropriate level of difficulty.  In English language, most 
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children listen well and speak confidently in group discussions.  Most 
children read fluently and with confidence but a significant minority are 
capable of working at a higher standard.  Across the school, most 
children are developing the skills needed to write for a wide range of 
purposes but need more opportunities to write at length.  In 
mathematics, children are accurate in both mental calculations and 
written work and are developing confidence at solving problems.  
Children are developing skills in information and communications 
technology and use these increasingly well across the curriculum. 
 
Curriculum and meeting learning needs 
 
Across the school, children benefit from a suitably broad curriculum.  
Overall, programmes are not always at the right level of difficulty for a 
significant minority of children.  In a few classes, children are 
successfully developing literacy and numeracy skills through 
well-integrated cross curricular work.  Very effective contributions by 
visiting specialist teachers in music and physical education help 
children develop a good range of skills in aspects of expressive arts.  
The school choirs take part in a wide range of events such as singing 
at the Edinburgh Parent Council conference and at the Salvation Army 
Christmas concert.  The school is working towards providing two hours 
of quality physical education each week.  The school’s focus on health 
promotion encourages children to make healthy lifestyle choices.   
 
The learning needs of the majority of children are well met.  However, 
planned classwork does not always take enough account of children’s 
learning needs.  Work set for higher achieving children and those with 
additional support needs does not enable them to make sufficient 
progress.  Staff explain things clearly and share the purpose of tasks 
with children.  Teachers need to make better use of questions to 
develop and check children’s understanding.  They need to give better 
feedback to children about their work.  The support for learning 
teacher works effectively with children who need additional help with 
their learning, including those for whom English is an additional 
language.  Support staff make good use of a range of planned 
programmes to meet the needs of children.  Children with significant 
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needs have appropriate learning targets in place.  Support assistants 
work very effectively with children to help them with their learning.  
Teachers and support staff should work more closely to ensure 
learning experiences in class build on the work of the support for 
learning team.  
 
 
4. How well do staff work with others to support children’s 

learning? 
 
Staff work well with parents and support services in reviewing and 
supporting children’s learning, emotional, physical and social needs.  
The school works closely with the Parent Council and has strong links 
with the local community.  Parents feel well informed about the work of 
the school through curricular workshops and school newsletters and 
about their child’s progress through annual progress reports.  They are 
consulted on sensitive health issues.  A number of parents and 
volunteers provide good support to classes.  Teachers and support 
staff work well together to provide a wide range of ‘Golden Time’ 
activities for children.  The school has very effective procedures in 
place for dealing with any complaints from parents or children.  Staff 
ensure that transitions from nursery to P1 and from P7 to Tynecastle 
High School are strong and effective. 
 
 
5. Are staff and children actively involved in improving their 

school community? 
 
Teachers regularly review their work and the school’s progress in 
bringing about improvement.  A few teachers are beginning to make 
effective use of self-evaluation to improve learning experiences in their 
classrooms.  Teamwork across the school has been strengthened and 
staff are increasingly working together to improve aspects of the 
school’s work.  They now need to make better use of self-evaluation to 
improve the quality of learning and teaching, including the pace of 
learning, across the whole school.  The school asks parents and 
children for their views on how to improve the school.  Through the 
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pupil council, children have a say in improvements to areas such as 
the playground.  They feel that their views matter but that a few 
teachers could do more to identify and take account of their views on 
learning.  Children are enthusiastic helpers in the school.  By P7, they 
successfully take on a range of responsibilities which help build 
confidence and develop leadership skills.  The eco committee has 
played a major role in achieving the Eco-Schools Scotland silver 
award, for example by developing the school garden.   
 
 
6. Does the school have high expectations of all children? 
 
The school has a very positive and welcoming ethos.  Staff know 
children well and are sensitive to their emotional and social needs.  
Staff are confident in their knowledge of child protection procedures.  
At all stages, children and staff show care and respect for each other.  
Children learn about diversity, equality and fairness in a number of 
areas of their learning.  They benefit from the regular involvement of 
six chaplains from different denominations.  Almost all children 
respond well to the high expectations set for behaviour.  Children’s 
wider achievements are recognised in displays and at assemblies.  
Teachers’ expectations are not always sufficiently high enough to 
encourage children to work to the best of their ability in lessons and to 
make good progress in learning.  Appropriate procedures are in place 
to monitor and promote children’s attendance at school.  The school is 
addressing the issue of children’s late arrival to school as a priority.  
There are appropriate arrangements for religious observance.   
 
 
7. Does the school have a clear sense of direction? 
 
The school’s senior management team has undergone significant 
change over the last four years.  This has affected the pace of 
improvement.  The headteacher has been in post for 20 months.  She 
plays a very effective role in nurturing a warm and welcoming ethos.  
She is highly committed to the work of the school and to improvement.  
She has established very positive relationships with staff, children and 
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families.  The school’s principal teacher and two depute headteachers 
make a positive contribution to the school.  Increasingly staff are taking 
responsibility for school improvement.  They are beginning to work well 
together to improve the work of the school.  Under the leadership of 
the headteacher the school is well placed to improve further.  
 
 
8. What happens next? 
 
We are confident that the school will be able to make the 
necessary improvements in light of the inspection findings.  As a 
result, we will make no more visits following this inspection.  The 
school and the education authority will inform parents about the 
school’s progress in improving the quality of education. 
 
 
We have agreed the following areas for improvement with the school 
and education authority. 
 
• Ensure tasks are stimulating and meet children’s learning needs.  
 
• Provide children with consistently clear feedback on how to 

improve their work. 
 
• Continue to raise attainment in English language and mathematics. 
 
• Improve the use of self-evaluation to ensure appropriate progress 

and high quality learning experiences for children. 
 
 



  
7 

Quality indicators help schools and nursery classes, education 
authorities and inspectors to judge what is good and what needs to be 
improved in the work of a school and a nursery class.  You can find 
these quality indicators in the HMIE publications How good is our 
school? and The Child at the Centre.  Following the inspection of each 
school, the Scottish Government gathers evaluations of three 
important quality indicators to keep track of how well all Scottish 
schools and nursery classes are doing. 
 
Here are the evaluations for Balgreen Primary School. 
 
Improvements in performance  satisfactory 
Learners’ experiences satisfactory 
Meeting learning needs satisfactory 

 
We also evaluated the following aspects of the work of the school. 
 
The curriculum satisfactory 
Improvement through self-evaluation satisfactory 

 
 
HM Inspector: Belinda Greer  
16 June 2009 



 

To find out more about inspections or get an electronic copy of this 
report go to www.hmie.gov.uk.  Please contact the Business 
Management and Communications Team (BMCT) if you wish to 
enquire about our arrangements for translated or other appropriate 
versions. 

If you wish to comment about any of our inspections, contact us 
at HMIEenquiries@hmie.gsi.gov.uk or alternatively you should write in 
the first instance to BMCT, HM Inspectorate of Education, Denholm 
House, Almondvale Business Park, Almondvale Way, 
Livingston EH54 6GA. 

Our complaints procedure is available from our website 
www.hmie.gov.uk or alternatively you can write to our Complaints 
Manager, at the address above or by telephoning 01506 600259.   

If you are not satisfied with the action we have taken at the end of our 
complaints procedure, you can raise your complaint with the Scottish 
Public Services Ombudsman (SPSO).  The SPSO is fully independent 
and has powers to investigate complaints about Government 
departments and agencies.  You should write to SPSO, Freepost 
EH641, Edinburgh EH3 0BR.  You can also telephone 0800 377 7330, 
fax 0800 377 7331 or e-mail: ask@spso.org.uk.  More information 
about the Ombudsman’s office can be obtained from the website 
at www.spso.org.uk. 

This report uses the following word scale to make clear 
judgements made by inspectors. 
excellent  outstanding, sector leading 
very good  major strengths 
good  important strengths with some areas for 

improvement 
satisfactory  strengths just outweigh weaknesses 
weak  important weaknesses 
unsatisfactory   major weaknesses 

Crown Copyright 2009 
HM Inspectorate of Education 



 
   

 

 
 

 
 

 

  

Hopefield Primary School 
and Nursery Class 
Bonnyrigg 
Midlothian Council 
20 October 2009 

 



We published a report on Hopefield Primary School and Nursery 
Class in October 2008.  That report set out key strengths of the 
school and main points for action.   
 
This follow-through report is based on an inspection visit which 
was carried out in May 2009.  It tells you about improvements 
since the original inspection in the quality of education which the 
school1 provides.  It also comments on how the school is getting 
on with the main points for action.  First we focus on changes in 
the core work of the school.  We explain how the school has got 
better at helping children to learn and benefit from being at the 
school.  Next we look at the key processes which enable this to 
happen, including the involvement of parents2.  Our report also 
describes developments in the ‘ethos’ of the school, by which we 
mean how well children are cared for and how much is expected 
of them in all aspects of school life.  Finally we comment on 
improvements in leadership to help the school achieve its aims.   
 
A copy of this report has been placed on the HMIE website 
www.hmie.gov.uk.  Where applicable, you will also find 
descriptions of good practice in the school and analyses of 
questionnaire returns. 

                                                 
1  The term ‘school’ is used to include the work of the nursery 

class, where relevant. 
2  Throughout this report, the term ‘parents’ should be taken to 

include foster carers, residential care staff and carers who are 
relatives or friends. 

http://www.hmie.gov.uk/
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1. The school 
 
Hopefield Primary School and Nursery Class serves the community 
of southern Bonnyrigg.  The school has a special provision for 
children with autistic spectrum disorders, which serves the whole of 
Midlothian.  The nursery class and special provision were 
highlighted as strengths in the original inspection report.  There has 
been significant staff absence throughout the year.   
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2. Particular strengths of the school  
 

 Commitment of staff to the work of the school and improved 
teamworking. 

 

 
 
3. How well do children learn and achieve? 
 
Learning in the nursery class continues to take very good account of 
children’s interests and prior learning.  In the primary classes, staff are 
improving approaches to learning and teaching, including making 
better use of information and communications technology.  Children do 
not yet have enough opportunities to work independently.  Children’s 
skills in talking and listening continue to improve.  They listen well to 
staff and with support, to others in group work.  The majority of 
children are achieving national levels of attainment in reading, writing 
and most are attaining these levels in mathematics.  Overall, 
attainment has improved but standards are not sufficiently high, 
particularly at the middle and upper stages of the school.  The pace of 
learning is still too slow and children are not always sufficiently 
challenged by classwork.   
 
The quality of the curriculum is improving but there still remains much 
to do in areas such as science.  Children now experience a broader 
and more balanced range of activities.  Teachers are making more 
effective use of cross curricular work to develop children’s numeracy 
and literacy skills.  In environmental studies, teachers take greater 
account of children’s interests and prior learning to ensure learning 
experiences are more relevant for children.  Staff are beginning to take 
account of the national initiative Curriculum for Excellence in planning 
aspects of the curriculum.   
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4. How well do staff work with others to support children's 
learning? 

 
Team work is now stronger and staff work well together.  The school is 
developing more positive partnership working with both parents and a 
range of local agencies to support pupils.  Learning assistants provide 
effective support to targeted groups and individual children.  Children 
now benefit from improved arrangements for identifying and supporting 
those with additional support needs.  These arrangements now ensure 
that children with additional support needs make better progress in 
their learning.  Staff in the support base continue to provide very 
effective support to individual children with additional support needs.  
They work with class teachers to give effective support to children in 
class.   
 
 
5. Are staff and children actively involved in improving their 

school community? 
 
Staff, with the support of the education authority, are developing 
arrangements for improving the school.  Staff review the work of the 
school and agree priorities for improvement.  Children and parents are 
now more involved in evaluating the school’s provision.  The 
headteacher, development officers and quality improvement manager 
have undertaken classroom observations.  These arrangements are 
helping to improve aspects of learning and teaching.  They now need 
to be more systematic, and focused on improving learners’ 
experiences and achievements.  The systems for tracking children’s 
attainment are not yet effective enough to ensure that all children 
make appropriate progress.  The condition of the boys’ toilets still 
requires improvement.   
 
 
6. Does the school have high expectations of all children? 
 
Staff are now setting higher expectations for behaviour and 
children are responding well.  Overall, behaviour has improved.  
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Children feel safe and happy in school.  The school regularly 
celebrates children’s achievements in class and at assemblies.  
Teachers now need to have higher expectations of children’s 
attainment.   
 
 
7. Does the school have a clear sense of direction? 
 
The headteacher and school staff are being very well supported in 
establishing a clear vision for school improvement.  They have not yet 
fully developed their capacity to improve the school without relying on 
a high level of support from the education authority.  Staff are 
increasingly working well together to improve learning and teaching.  
They show commitment to improving the work of the school.  The 
headteacher needs to provide more effective leadership of learning.  
He needs to adopt a higher profile in leading and reviewing 
development work.  The school will require the continued commitment 
and teamwork of staff and stronger leadership from the head teacher 
to bring about needed improvements.   
 
 
8. What happens next? 
 
The school has improved some key areas of its work since the original 
inspection.  The education authority has ensured that the school is 
better placed to improve further by leading developments and 
supporting learning and teaching.  Attainment has improved but 
standards are not yet sufficiently high and not all learners’ needs are 
being met well enough.  As set out in the original report of 
October 2008, we will carry out a further follow-through visit to the 
school and will report to parents, within one year of the publication of 
this report, on the extent of the improvement that has been achieved.   
 
 
HM Inspector: Belinda Greer 
20 October 2009 



 

To find out more about inspections or get an electronic copy of this 
report go to www.hmie.gov.uk.  Please contact the Business 
Management and Communications Team (BMCT) if you wish to 
enquire about our arrangements for translated or other appropriate 
versions. 
 
If you wish to comment about any of our inspections, contact us 
at HMIEenquiries@hmie.gsi.gov.uk or alternatively you should write in 
the first instance to BMCT, HM Inspectorate of Education, Denholm 
House, Almondvale Business Park, Almondvale Way, 
Livingston EH54 6GA. 
 
Our complaints procedure is available from our website 
www.hmie.gov.uk or alternatively you can write to our Complaints 
Manager, at the address above or by telephoning 01506 600259.   
 
If you are not satisfied with the action we have taken at the end of our 
complaints procedure, you can raise your complaint with the Scottish 
Public Services Ombudsman (SPSO).  The SPSO is fully independent 
and has powers to investigate complaints about Government 
departments and agencies.  You should write to the SPSO, Freepost 
EH641, Edinburgh EH3 0BR.  You can also telephone 0800 377 7330, 
fax 0800 377 7331 or e-mail: ask@spso.org.uk.  More information 
about the Ombudsman’s office can be obtained from the website 
at www.spso.org.uk. 
 
Crown Copyright 2009 
HM Inspectorate of Education 

http://www.hmie.gov.uk/
mailto:HMIEenquiries@hmie.gsi.gov.uk
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HM Inspectorate of Education (HMIE) published a report on the inspection of Colinton 

Primary School in April 2006.  Working with the school, the education authority prepared an 

action plan indicating how they would address the main points for action identified in the 

original HMIE inspection report. 

 

HM Inspectors carried out an interim inspection visit in February 2007 and published an 

interim inspection report in May 2007.  HM Inspectors revisited the school in 

November 2007 to assess the extent to which the school was continuing to improve the 

quality of its work, and to evaluate progress made in responding to the main points for action 

in the initial report. 

 

 

 
Staff had very successfully taken forward improvements in the school since the inspection of 

2006.  The headteacher and staff had taken a focused approach to improving learning, 

teaching and raising attainment.  As a result pupils were more motivated in class and 

attainment continued to improve, particularly in mathematics.  The education authority had 

supported the school well, in particular through providing an additional support for learning 

teacher.  Staff encouraged parents to be involved in the life of the school and to support their 

children’s learning.  A Parent Council had recently been established.  The school’s computers 

had been refreshed through the education authority’s planned programme and teachers all had 

a laptop in their classroom.  Staff had become more confident in their use of computers to 

support learning.   

 

Pupils regularly attended after-school clubs to learn skills in computing, football, running and 

thinking skills.  They were supported in their learning at the homework club.  A well attended 

breakfast club had recently been introduced to support pupils and their families.  Pupils, staff 

and parents had worked hard to achieve a silver Eco Schools Scotland award.  Pupils from the 

gardening club were awarded a bronze certificate from the Royal Caledonian Horticultural 

Society for their garden design.  Significant numbers of pupils, who came from the families 

of army regiments posted locally, attended the school for a limited number of years.  The 

headteacher planned strategically to support these pupils, their families and staff at points of 

transition to help ensure continuity.  She liaised with schools attended by pupils before army 

postings took place. 

 

 

 

The initial inspection report published in April 2006 identified four main points for action.  

This section evaluates the progress made with each of the action points and the resulting 

improvements for pupils and other stakeholders. 
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3.1 Improve the meeting of learning needs of all pupils, particularly upon 
enrolment from other schools. 

 
The school had made very good progress with this main point for action. 

 

The school had two full-time support for learning teachers.  They worked effectively with 

class teachers and learning assistants to support pupils.  This had improved joint planning for 

pupils’ learning.  Staff had developed systematic approaches to assessing pupils’ learning 

needs when the pupils were enrolled at the school.  This assessment ensured that pupils 

progressed at an appropriate rate and learning activities matched their needs.  Those who 

required revision or who had gaps in their knowledge were readily identified and supported 

effectively.  Staff gathered helpful information in assessment folios to illustrate pupils’ 

progress from their point of entry to the school.  Pupils who were learning English as an 

additional language (EAL) were supported appropriately.  Staff had developed effective 

liaison with the EAL specialist teacher which had improved pupils’ progress in learning.  The 

headteacher and the permanent support for learning teacher coordinated individualised 

educational programmes for a few pupils.  These programmes helped pupils make progress 

towards meeting identified learning targets.  However, identified learning targets were not 

shared widely enough with learning assistants and did not indicate clearly enough the 

progress pupils made.  Learning assistants worked effectively in all classes to support groups 

and individual pupils.  They provided well judged assistance to pupils and worked 

cooperatively with teaching staff.  Class teachers provided learning opportunities that met the 

needs of pupils well.  They had developed a range of strategies including problem solving and 

critical thinking to improve the level of challenge for the highest attaining pupils. 

 

3.2 Improve the quality of pupils’ learning experiences, including 
addressing issues of pace, challenge and expectations in order to 
raise attainment, particularly in English language and mathematics at 
P4 to P7. 

 
The school had made very good progress with this main point for action. 

 

Teachers were reflective and supported the school’s developments to improve the quality of 

learning and teaching.  They worked well together to support the implementation of new 

approaches to improve pupils’ learning experiences, and shared good practice.  Teachers had 

developed better consistency in their expectations of pupils’ learning and attainment.  They 

had successfully implemented a range of techniques that helped pupils to improve their 

attainment in reading, writing and mathematics.  Across the school, pupils worked effectively 

in pairs and small groups.  They engaged enthusiastically in stimulating learning activities.  

Pupils were clear about what they were expected to learn.  They were motivated to learn and 

cooperated effectively with one another.  They responded well to teachers’ high expectations 

and worked at a brisk pace.  Learning assistants provided well judged support to pupils who 

required it.  Pupils were motivated by attractive new resources, including a variety of 

interesting reading materials.  The library was well stocked and used regularly.  Parents were 

encouraged to support their children’s reading at home.  Helpful guidance was provided at the 

early stages.  Pace of learning in lessons and pupils’ progress through attainment levels had 

improved.   
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3.3 Improve the headteacher’s leadership of learning and teaching. 
 
Very good progress had been made to meet this main point for action.   

 
The headteacher had successfully led the staff in improving the overall quality of learning and 

teaching.  She promoted teamwork and encouraged staff to share in the leadership of working 

groups.  The morale of staff was high.  Together, the headteacher and depute headteacher had 

supported staff in reviewing and developing the school’s agreed approaches and guidelines.  

For example, programmes for reading and writing were now better planned and more 

stimulating.  The headteacher and her depute worked effectively as senior managers and knew 

the staff and pupils well.  Both took responsibilities for discussing learning and teaching with 

class teachers.  They had successfully led an appropriately focused range of staff development 

opportunities.  They monitored the implementation of a range of agreed strategies.  This had 

improved pupils’ learning and their awareness of what was expected of them.  Professional 

discussions amongst staff had improved significantly.  They should continue to develop 

rigour in evaluating their own practices to ensure their high expectations are sustained. 

 

3.4 Improve self-evaluation to ensure strategies to raise pupils’ attainment 
is given a greater focus in teachers’ discussions with the headteacher 
and to improve the quality of pupils’ learning experiences. 

 
Staff had made very good progress to meet this main point for action. 

 

The management team had effectively implemented a broad range of approaches to 

monitoring and evaluating the work of the school.  Classroom observations were focused and 

appropriate action points identified.  Staff had a clear focus on learning and teaching and 

attainment.  In addition to regular discussion between teachers and senior managers, pupils’ 

work was sampled and pupils’ views on their learning experiences gathered in learning logs.  

Staff were becoming familiar with new quality indicators developed nationally to evaluate 

aspects of the school’s performance and identify priorities for improvement.  The school had 

raised expectations of individual pupils’ attainment in English language and mathematics and 

tracked their progress.  As a result of this close monitoring, pupils’ progress had improved.  

Overall, staff had collaborated very well in introducing these new systems and had ensured 

significant improvement in learning, teaching and attainment.  Overall, levels of attainment 

had continued to improve in English language and mathematics.  Most pupils now attained 

appropriate national levels.  In mathematics there had been a significant increase in overall 

levels of attainment.  The proportion of pupils attaining beyond appropriate national levels in 

mathematics had increased very significantly.   

 

4.  Conclusion 



 

4 

 
The school, well supported by the education authority, had made very good progress in 

implementing the main points for action of the 2006 inspection report.  Teamwork across the 

school had improved greatly and the leadership was now much stronger.  Support for pupils 

was much enhanced.  Overall the school now had a much higher capacity for continued 

improvement.  As a result of the extent of progress made, HM Inspectors will make no more 

visits to the school in connection with the 2006 report. 
 

 

 

 

 

Susan Gow 

HM Inspector 
 

18 March 2008 
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How can you contact us? 
 

If you would like an additional copy of this report 

 

Copies of this report have been sent to the headteacher and school staff, the Director of 

Children and Families, local councillors and appropriate Members of the Scottish Parliament.  

Subject to availability, further copies may be obtained free of charge from HM Inspectorate of 

Education, T1 Saughton House, Broomhouse Drive, Edinburgh EH11 3XD or by 

telephoning 0131 244 8371.  Copies are also available on our website: www.hmie.gov.uk. 

 

HMIE Feedback and Complaints Procedure 

 

Should you wish to comment on any aspect of follow-through inspections, you should write 

in the first instance to Annette Bruton, HMCI, HM Inspectorate of Education, Denholm 

House, Almondvale Business Park, Almondvale Way, Livingston EH54 6GA. 

 
If you have a concern about this report, you should write in the first instance to our 

Complaints Manager, HMIE Business Management and Communications Team, Second 

Floor, Denholm House, Almondvale Business Park, Almondvale Way, Livingston, 

EH54 6GA.  You can also e-mail HMIEcomplaints@hmie.gsi.gov.uk.  A copy of our 

complaints procedure is available from this office, by telephoning 01506 600200 or from our 

website at www.hmie.gov.uk. 

 
If you are not satisfied with the action we have taken at the end of our complaints 

procedure, you can raise your complaint with the Scottish Public Services Ombudsman 

(SPSO).  The SPSO is fully independent and has powers to investigate complaints about 

Government departments and agencies.  You should write to the SPSO, Freepost EH641, 

Edinburgh EH3 0BR.  You can also telephone 0800 377 7330 (fax 0800 377 7331) or 

e-mail: ask@spso.org.uk.  More information about the Ombudsman’s office can be 

obtained from the website: www.spso.org.uk. 
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HM Inspectorate of Education 

 

This report may be reproduced in whole or in part, except for commercial purposes or in 

connection with a prospectus or advertisement, provided that the source and date thereof are 

stated. 
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1.  Background 
 

Colinton Primary School was inspected in November 2005 as part of a national sample 

of primary education.  The inspection covered key aspects of the work of the school at 

all stages.  It evaluated pupils’ achievements, the effectiveness of the school, the 

environment for learning, the school’s processes for self-evaluation and its capacity for 

improvement.  There was a particular focus on attainment in English language and 

mathematics. 

 

HM Inspectors examined pupils’ work and interviewed groups of pupils, including the 

pupil council, and staff.  Members of the inspection team also met the chairperson of 

the School Board, representatives of the parent-teacher association (PTA), and a group 

of parents1. 

 

The school serves the Colinton area of Edinburgh.  At the time of the inspection the roll 

was 206, including 37 children in the nursery class.  Almost all pupils came from 

families of armed services personnel serving in the local barracks.  Due to the regular 

international redeployment of regiments at the barracks the school experienced 

considerable movement of pupils each session.  A significant number of pupils arriving 

at the school had short or longer term additional support needs, including some for 

whom English was not their first language.  The proportion of pupils who were entitled 

to free school meals was well below the national average.  Pupils’ attendance was in 

line with the national average. 

 

The work of the nursery class was not included in this inspection. 

 

 

2.  Key strengths 
 

 

HM Inspectors identified the following key strengths. 

 

 Staff and pupils’ positive attitudes to cultural diversity. 

 

 Effective contributions made by staff to the care and welfare of all pupils. 

 

 Strong links with the School Board. 

 

 Polite, friendly and confident pupils. 

 

 High levels of achievement in literacy and numeracy at the early stages. 

 

 

 

                                                           
1 Throughout this report, the term ‘parents’ should be taken to include foster carers, residential care staff and 
carers who are relatives or friends 
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3.  What are the views of parents, pupils and staff? 
 

HM Inspectors analysed responses to questionnaires issued to a sample of parents, P4 to 

P7 pupils, and to all staff.  Information about the responses to the questionnaires 

appears in Appendix 2. 

 

Parents were generally very pleased with almost all aspects of the school.  They all felt 

that their children enjoyed being at school.  A few parents were concerned that the 

school did not have a good reputation in the local community but believed that this 

view was an unfair reflection of the school.  Pupils raised concern over the standard of 

behaviour in school, with almost half who responded believing that the behaviour of 

pupils was not good.  A third of pupils did not think that pupils were treated fairly in 

school or that teachers were good at dealing with bullying.  However, no evidence was 

found to support this during inspection activities.  Teachers were very positive about all 

aspects of the school’s work.  Support staff were pleased with almost all aspects but a 

few would like to be more involved in decision making processes and discussions about 

achieving school priorities. 

 

 

4.  How good are learning, teaching and achievement? 
 

Pupils’ learning experiences and achievements 

 

The overall structure of the curriculum was good.  At the early stages, clear 

programmes of study provided good support for teachers and helped to ensure that 

pupils’ learning was developed systematically.  Teachers now planned to extend these 

programmes to ensure skill progression across the school.  The English language 

programme was being developed to include more opportunities for pupils to develop a 

range of talking and listening skills.  Staff allocated additional time to English language 

and mathematics lessons and to personal and social development.  Initiatives to raise 

attainment in English language and mathematics had yet to impact fully at P4 to P7.  

The P3 to P7 science programme was implemented successfully and the quality of 

teaching in science was very good.  Pupils at P6 and P7 were learning French.  A 

specialist teacher of music made a valuable contribution to pupils’ experiences.  

Overall, the quality of teaching was good, with a few episodes of very good teaching.  

In most classes teachers were effective in sharing the learning intentions with pupils 

and consistently linking lessons to prior learning.  They gave pupils clear instructions 

and explanations, and used praise well to build pupils’ confidence.  Most lessons had a 

clear structure but there was scope to vary teaching approaches.  Homework was 

regular and varied and was used well at all stages to support pupils’ learning. 

 

The overall quality of pupils’ learning was weak.  In almost all lessons, pupils settled 

well to their classwork but pupils’ motivation to learn was too variable.  The pace of 

most lessons was too slow and some tasks were repetitive and lacked challenge.  Pupils 

were frequently passive listeners and engaged in tasks that did not require much 

thought.  They occasionally took responsibility for their own learning but, overall, most 

relied too often on adult intervention and direction.  There was considerable scope for 

pupils to develop skills in collaborative working.  Many pupils were unsure of their 
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levels of attainment and most were unclear about next steps in learning or what they 

needed to do to improve. 

 

Pupils were proud of their school and all wore school uniform.  They were confident 

and displayed positive attitudes to school.  In all classes, pupils confidently took 

responsibility for a range of tasks.  At P7, pupils gave good support to the new 

playground games initiative.  They contributed their views effectively through the pupil 

council where they could raise concerns with staff.  Pupils were developing a strong 

sense of citizenship and life skills through their involvement in Enterprise, Eco School 

activities and in the P5 to P7 local litter clean up.  A few pupils at P4 to P7 were 

making good progress in learning to play the violin.  There was scope for pupils to be 

further involved in supporting the work of the school. 

 

English language 

 

The overall quality of attainment in English language was weak.  The trend in 

attainment was variable.  A majority of pupils over the last three years had attained 

appropriate national levels.  A majority of pupils in P2 and P3 achieved these levels 

earlier than might normally be expected but early gains were not sustained as pupils 

moved through the middle and upper stages.  Pupils not achieving appropriate national 

levels were making some progress in their learning but with more focused support to 

meet their specific needs were capable of achieving more.  Pupils who spoke English as 

an additional language were making good progress.  At all stages, pupils listened well 

to their teachers.  Almost all pupils across the school spoke with confidence and were 

keen to give their views.  They were not as skilled in group discussion or building on 

the contributions of others.  The school did not have a reliable system in place to assess 

pupils’ listening and talking skills and therefore did not always provide sufficient 

support or challenge to ensure good progress.  At all stages, pupils read well from a 

variety of texts.  Most pupils in P6 and P7 read widely for pleasure and could talk 

knowledgeably about books they had read.  However, they were less skilled in talking 

about the writer’s use of language and the structure of the text.  At the early stages, 

pupils were making a good start in reading and writing.  At all stages, pupils were given 

opportunities to write for a range of purposes but in some classes these opportunities 

were not regular enough to develop writing skills sufficiently.  Pupils required further 

support and challenge to improve the standard of their writing.  The quality of pupils’ 

handwriting and spelling was variable across the school. 

 

Mathematics 

 

The overall quality of attainment in mathematics was adequate.  Attainment had varied 

over recent years but showed an improving trend.  Initiatives to raise attainment had yet 

to impact fully.  Learning in mathematics lacked pace and challenge.  At P3, almost all 

pupils had attained the appropriate national level for their stage.  A majority of pupils at 

P4 and P6, and a few of those at P7 had achieved appropriate levels.  Pupils’ knowledge 

of information handling was not well developed.  They were unsure of different types of 

graphs and had insufficient experience of using computers to handle information.  At 

the early stages, pupils had made a good start to developing numeracy skills.  These 

early gains were not maintained as pupils progressed to the middle and upper stages.  In 

several classes, pupils responded well to a variety of interactive activities involving 
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mental calculations.  However, pupils’ skills in mental agility were not well developed.  

They were not sufficiently secure in many aspects of money and measurement.  They 

demonstrated a good knowledge of angles, properties of triangles and two- and 

three-dimensional shapes.  Across the school, pupils could not readily identify and 

apply a broad range of problem solving strategies. 

 

 

5.  How well are pupils supported? 
 

Overall, the quality of pastoral care was very good.  Staff were caring and approachable 

and showed good commitment to ensuring pupils’ emotional and physical well-being.  

They made good use of the school’s procedures to deal with pupils’ health and safety, 

and plans were in place to provide child protection training for recently appointed staff.  

The school’s clear guidelines on areas such as bullying, promoting positive behaviour 

and the storage and administration of medicines were being implemented effectively.  

Pupils felt safe and secure in school.  Good arrangements were in place to support 

pupils on transfer to other schools and between the nursery and P1. 

 

Overall, there were important weaknesses in how well pupils’ learning needs were met.  

At times, lessons took too little account of pupils’ previous levels of attainment.  

Learning activities were often undemanding and lacked challenge.  Given the unique 

features of the regular turnover of pupils attending the school, the education authority 

and the school required to review procedures to address the specific additional support 

needs of individual pupils.  In particular, there needed to be sufficient and flexible 

resources available to address identified needs upon enrolment.  Staff needed to use 

assessment information more effectively to plan how pupils’ support needs, whether 

these were of a transitory or longer term nature, would be provided for, monitored and 

reviewed.  Not all staff provided sufficient challenge and support to all pupils.  The 

support for learning teacher worked with identified groups of pupils in English 

language and provided additional support for a group of more able pupils.  However, 

some pupils with additional support needs were not given sufficient assistance.  For 

example, there was insufficient support for pupils in mathematics.  The support for 

learning teacher did not consult effectively with class teachers about how best to 

address pupils’ learning needs in class.  Support staff provided good assistance for 

teachers.  Pupils for whom English was an additional language received effective 

support overall.  The procedures for assessing pupils’ next steps in learning were at a 

very early stage of development.  The school had recently improved the format for 

individualised educational programmes but had not yet consulted parents and pupils 

fully or involved them in the setting of learning targets. 
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6.  How good is the environment for learning? 
 

Aspect Comment 

 

Quality of 

accommodation 

and facilities 

 

 

The overall quality of the accommodation was good.  There 

was full disabled access.  Classrooms and withdrawal areas 

were bright and spacious with good use made of display to 

enhance pupils’ learning.  Recent improvements included 

the development of the new school library which was used 

well by pupils, and the refurbishment of pupils’ toilets.  The 

school grounds included a soft surface play area for younger 

pupils.  Pupils made good use of the school garden to grow a 

variety of vegetables and plants.  Building security 

arrangements required review. 

 

 

Climate and 

relationships, 

expectations 

and promoting 

achievement 

and equality 

 

 

The school provided a welcoming environment for pupils, 

parents, staff and visitors.  Relationships between staff and 

pupils were very positive.  All pupils were polite and 

courteous to adults.  Break-time activities in the playground 

were generally very boisterous but pupils’ behaviour was 

good.  The staff provided good emotional support to pupils 

and families and, in particular, the concerns encountered by 

families of armed services personnel.  There was a strong 

sense of equality and fairness.  The school positively 

promoted ethnic, cultural and religious diversity through the 

day-to-day life of the school and cultural celebration days.  

However, there was scope to further promote equality issues 

through the curriculum.  The school had a policy on race 

equality and clear procedures for recording racial incidents.  

Pupils’ achievements both within and outwith school were 

celebrated at regular assemblies.  The incentive schemes for 

conduct and homework were successful in motivating pupils 

to give of their best.  Teachers promoted a positive 

environment but expectations of pupils’ achievement were 

not always sufficiently high. 
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Aspect Comment 

 

Partnership 

with parents 

and the 

community 

 

 

Staff had established good relationships with parents.  The 

headteacher worked closely with the army’s care and welfare 

officer to ensure good support for pupils and their families.  

Despite regular changes in the parent body caused by the 

regular turnover of pupils, the school had formed a School 

Board and PTA and sustained these successfully.  Links with 

the School Board were strong and had a positive impact on 

the life and work of the school.  Whilst parents supported 

school activities, they were not fully involved in their 

children’s learning or in supporting the day-to-day work of 

the school.  Monthly newsletters were of a high quality and 

parents found them informative.  The school provided 

parents with appropriate information about their children’s 

progress at parents’ evenings and in written reports.  The 

school now needed to further develop communication with 

parents to encourage them to make a greater contribution to 

the life of the school and play a greater role in their child’s 

learning.  Parents were consulted on sensitive issues within 

the health education programme but procedures for ensuring 

that all parents were fully informed required review.  The 

local community garden club had organised the after-school 

garden club for pupils. 

 

 

 

7.  Improving the school 
 

Appendix 1 provides HM Inspectors’ overall evaluation of the work of the school. 

 

Colinton Primary School provided a welcoming and caring environment.  Staff were 

committed to the care and welfare of pupils.  The headteacher liaised effectively with 

the army’s care and welfare officer to support pupils during transfer to and from the 

school.  However, the regular turnover in pupils enrolling at the school required a more 

flexible and effective approach to identifying and addressing their specific needs.  Staff 

were hard working but the quality of pupils’ learning was not consistently of a high 

standard and their expectation of pupils’ attainment was not always sufficiently high.  

Attainment was weak in English language and adequate in mathematics.  Overall, 

pupils were capable of achieving more.  Those with additional support needs were not 

always supported effectively by the school and the education authority.  A significant 

minority of pupils were not making appropriate progress in their learning.  Systems for 

tracking pupils’ progress were not used effectively to ensure that pupils achieved well. 

 

The headteacher was very committed to the school.  She had gained the confidence of 

staff and parents.  However, she needed to provide a stronger lead in learning and 

teaching and in raising attainment.  The depute headteacher provided very strong 

support to the headteacher.  She had a clear remit which included the effective support 

of staff and probationer teachers.  She had been successful in leading developments in 
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science from P3 to P7 and her own teaching in this area was a model of good practice.  

The school used a range of appropriate methods for self-evaluation, including 

monitoring teachers’ plans and observing lessons, but procedures were not rigorous 

enough and did not impact sufficiently on classroom practice or pupils’ attainment.  

Staff participated in school audits and had been involved in agreeing priorities for 

improvement in the current session.  Working parties were addressing identified key 

areas to bring about improvement.  The school, with increased support from the 

education authority, particularly to meet the needs of the transient pupil population, had 

the capacity to bring about necessary improvement. 

 

 

Main points for action 

 

The school and education authority, in liaison with HM Inspectors, should take 

action to ensure improvement in: 

 

 meeting the learning needs of all pupils, particularly upon enrolment from 

other schools; 

 

 the quality of pupils’ learning experiences, including addressing issues of pace, 

challenge and expectations in order to raise attainment, particularly in English 

language and mathematics at P4 to P7; 

 

 the headteacher’s leadership of learning and teaching; and 

 

 self-evaluation to ensure strategies to raise pupils’ attainment is given a greater 

focus in teachers’ discussions with the headteacher and to improve the quality 

of pupils’ learning experiences. 

 

 

What happens next? 

 

The school and the education authority have been asked to prepare an action plan 

indicating how they will address the main findings of the report, and to share that plan 

with parents.  HM Inspectors will engage with the school and the education authority to 

monitor progress.  They will publish an interim report on progress within one year of 

the publication of this report.  Thereafter, HM Inspectors will continue to engage with 

the school and the education authority in monitoring progress, and will undertake a 

follow-through inspection.  This will result in another report to parents, within two 

years of the publication of this report, on the extent of improvement that has been 

achieved. 

 

 

 

Belinda Sheehan 

HM Inspector 

 

18 April 2006 
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Appendix 1 Indicators of quality 
 

The sections in the table below follow the order in this report.  You can find the main 

comments made about each of the quality indicators in those sections.  However, 

aspects of some quality indicators are relevant to other sections of the report and may 

also be mentioned in those other sections. 

 

How good are learning, teaching and achievement? 

Structure of the curriculum good 

The teaching process good 

Pupils’ learning experiences weak 

Pupils’ attainment in English language weak 

Pupils’ attainment in mathematics adequate 

 

How well are pupils supported? 

Pastoral care very good 

Meeting pupils’ needs weak 

 

How good is the environment for learning? 

Accommodation and facilities good 

Climate and relationships very good 

Expectations and promoting achievement adequate 

Equality and fairness good 

Partnership with parents, the School Board, 

and the community 

good 

 

Improving the school 

Leadership adequate 

Self-evaluation adequate 

 
This report uses the following word scale to make clear judgements made by inspectors: 

 

 excellent   excellent 

 very good  major strengths 

 good   important strengths with some areas for improvement 

 adequate   strengths just outweigh weaknesses 

 weak   important weaknesses 

 unsatisfactory  major weaknesses 
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Appendix 2 Summary of questionnaire responses 
 

Important features of responses from the various groups which received questionnaires 

are listed below. 

 

What parents thought the school did 

well 

What parents think the school 

could do better 

 

 They felt welcomed in the school. 

 Teachers gave them useful 

information about their child’s 

strengths and weaknesses through 

reports and parents’ evenings. 

 Staff showed care and 

consideration for their children and 

dealt promptly with concerns. 

 

 

 Provide pupils with more 

stimulating and challenging 

work. 

 

What pupils thought the school did 

well 

What pupils think the school could 

do better 

 

 Teachers expected them to work 

hard. 

 Teachers checked their homework. 

 

 

 Improve the behaviour of some 

pupils and take more effective action 

on bullying. 

 Help pupils to sort out things that 

upset them. 

 Ensure that all pupils are treated 

fairly. 

 Let pupils know how they can 

improve their learning. 

 Get teachers to know pupils 

better. 

 

What staff thought the school did 

well 

What staff think the school could 

do better 

 

 Staff were very pleased with all 

aspects of the school. 

 

 

 There were no significant issues.   
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How can you contact us? 
 

If you would like an additional copy of this report 

 

Copies of this report have been sent to the headteacher and school staff, the Director of 

Children and Families, local councillors and appropriate Members of the Scottish 

Parliament.  Subject to availability, further copies may be obtained free of charge from 

HM Inspectorate of Education, T1 Spur, Saughton House, Edinburgh EH11 3XD or by 

telephoning 0131 244 8076.  Copies are also available on our website 

www.hmie.gov.uk. 

 

If you wish to comment about primary inspections 

 

Should you wish to comment on any aspect of primary inspections, you should write in 

the first instance to Chris McIlroy, Acting HMCI, at HM Inspectorate of Education, 

Denholm House, Almondvale Business Park, Almondvale Way, Livingston EH54 6GA. 

 

Our complaints procedure 

 

If you have a concern about this report, you should write in the first instance to 

Hazel Dewart, Business Management Unit, HM Inspectorate of Education, Second 

Floor, Denholm House, Almondvale Business Park, Almondvale Way, Livingston 

EH54 6GA.  A copy of our complaints procedure is available from this office or by 

telephoning 01506 600258 or from our website at www.hmie.gov.uk. 

 

If you are not satisfied with the action we have taken at the end of our complaints 

procedure, you can raise your complaint with the Scottish Public Services Ombudsman.  

The Scottish Public Services Ombudsman is fully independent and has powers to 

investigate complaints about Government departments and agencies.  You should 

write to The Scottish Public Services Ombudsman, 4-6 Melville Street, 

Edinburgh EH3 7NS.  You can also telephone 0870 011 5378 or e-mail 

enquiries@scottishombudsman.org.uk.  More information about the Ombudsman’s 

office can be obtained from the website: www.scottishombudsman.org.uk. 

 

Crown Copyright 2006 

 

HM Inspectorate of Education 

 

This report may be reproduced in whole or in part, except for commercial purposes or 

in connection with a prospectus or advertisement, provided that the source and date 

thereof are stated. 

 

http://www.hmie.gov.uk/
mailto:enquiries@scottishombudsman.org.uk
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1.  Background 
 

Currie Primary School and Nursery Class were inspected in May 2008 as part of a 

national sample of primary and nursery education.  The inspection covered key aspects 

of the work of the school at all stages.  It evaluated nursery children’s and pupils’ 

achievements, the effectiveness of the school, the environment for learning, the 

school’s processes for self-evaluation and innovation, and its capacity for improvement.  

There was a particular focus on attainment in English language and mathematics. 

 

HM Inspectors examined the quality of the children’s experience in the nursery, pupils’ 

work and interviewed groups of pupils, including the pupil council, and staff.  Members 

of the inspection team also met the chairperson of the Parent Council, representatives of 

the parent-teacher association (PTA) and a group of parents1. 

 

The school serves the village of Currie and the surrounding area.  At the time of the 

inspection the roll was 448, including 102 children in the nursery class.  The proportion 

of pupils who were entitled to free school meals was well below the national average.  

Pupils’ attendance was above the national average.  The school had moved to newly 

built accommodation in October 2007. 

 

 

2.  Key strengths 
 

 

HM Inspectors identified the following key strengths. 

 

 Attainment in English language and mathematics. 

 

 Highly motivated and hardworking pupils and their wider achievements, 

including their involvement in after-school activities. 

 

 Successful promotion of healthy lifestyles across the nursery class and primary 

stages. 

 

 Hardworking staff and their commitment to promoting a positive learning 

environment.  

 

 

 

3.  What are the views of parents, pupils and staff? 
 

HM Inspectors analysed responses to questionnaires issued to a sample of parents, P4 to 

P7 pupils, and to all staff.  Information about the responses to the questionnaires 

appears in Appendix 2. 

 

Almost all parents thought that the school set high standards for pupils’ attainment.  

They believed that school reports were helpful in letting them know about their 

                                                           
1 Throughout this report, the term ‘parents’ should be taken to include foster carers, residential care staff and 
carers who are relatives or friends. 
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children’s progress.  They thought there was mutual respect between teachers and 

pupils.  Most parents felt welcome in the school and believed the school was well led.  

Overall parents were satisfied with the nursery class.  A few parents felt that they did 

not have enough information about their children’s development and progress.  Pupils 

were very positive about their school experience.  Almost all pupils enjoyed school.  

They thought teachers explained things clearly and told them how they were getting on 

with their work.  They believed that the school helped them to keep safe and healthy 

and that they had a say in deciding how to make the school better.  A few pupils 

thought incidents of bullying were not always dealt with effectively by staff.  Staff in 

the primary and nursery class enjoyed working in the school.  They believed that staff 

worked hard to promote good relations with the local community.  Almost half of staff 

felt that there was not effective communication between senior managers and staff.  

They thought that senior managers did not always operate effectively as a team.  

Overall, the majority of staff believed the school was well led. 

 

 

4.  How good are learning, teaching and achievement? 
 

Learners’ experiences 

 

The quality of the curriculum was good and suitably broad.  In the nursery class, staff 

planned activities effectively to take account of children’s interests and used 

questioning well to support their learning.  At the primary stages, the focus on health 

education had assisted pupils in developing their understanding of healthy lifestyles.  

Visiting specialists, for example, in music and modern languages made valuable 

contributions to the development of pupils’ learning.  Staff had taken positive steps to 

improve pupils’ skills in information and communications technology (ICT).  There 

was further scope to increase opportunities to use ICT across the curriculum.  All pupils 

benefited from participating in two hours of physical activity each week.  In some 

aspects of the curriculum, such as environmental studies and technology, the learning 

activities did not build sufficiently upon pupils’ previous learning.  Staff were taking 

positive steps to develop pupils’ skills in literacy and numeracy across the curriculum.  

Useful information from children’s profiles was provided at transition into P1.  

Approaches to active learning through play had not yet been developed in P1 and P2.  

Overall, the quality of teaching was very good.  In the nursery class, staff used 

questioning well to support children’s learning.  A few children were able to respond to 

more challenging discussion and dialogue to further extend their thinking.  At the 

primary stages, teachers indicated clearly to pupils what they were going to learn and 

explained things well.  They interacted very well with pupils and made effective use of 

interactive whiteboards to engage them in their learning.  They provided helpful oral 

and written feedback.  Pupils received well-planned and regular homework. 

 

Overall, the quality of learners’ experiences was good.  In the nursery class, most 

children were purposefully engaged with the activities and were motivated by them.  

They had opportunities to be cooperative during play and were beginning to initiate 

their own learning.  Staff had developed “All About Me” books to which children and 

parents contributed.  These documents took account of children’s learning at home and 

in the nursery class and were used to set learning goals for individual children.  At the 

primary stages, pupils were highly motivated and hardworking.  They concentrated very 
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well on tasks and worked together effectively.  However, they did not have enough 

opportunities to take responsibility for their own learning, for example, by organising a 

series of tasks or planning their learning.  Increasingly pupils were being encouraged to 

reflect on their own work.  They responded well to this challenge. 

 

Improvements in performance 

 

Staff in the nursery and primary classes had improved performance in several important 

areas.  Overall the nursery class and the school had made good progress in improving their 

performance.  

 

Children in the nursery class were making very good progress in developing their 

communication and language skills.  Almost all children could contribute confidently to 

conversations and used spoken language articulately to express themselves.  They 

listened attentively to one another and to stories.  Most children recognised their own 

name.  They practised their emerging writing skills at the writing area but did not have 

enough opportunities to practise these skills during other aspects of their play. 

 

From P1 to P7, attainment in English language was very good.  In recent years, the 

school had maintained high standards in all aspects of English language.  Almost all 

pupils attained the appropriate national level of attainment in reading.  Most pupils 

attained these levels in writing.  At all stages, there were high proportions of pupils who 

attained national levels earlier than might normally be expected.  Pupils who had not 

attained the appropriate levels were making good progress in their classwork.  Across 

the school, pupils’ skills in talking and listening were well developed.  They talked 

effectively to each other in pairs and in groups.  At all stages, pupils were developing 

very good skills in reading.  Pupils in P1 and P2 were developing well their early 

literacy skills.  At all stages, most pupils could read fluently and accurately for a variety 

of purposes.  At P7, most pupils enjoyed reading for pleasure and could talk about their 

favourite books and authors.  They demonstrated effective skills in reading for 

information and could answer questions about an unseen text.  A few pupils at P7 had 

forgotten some aspects of grammar which they had learned previously.  At all stages, 

pupils were making very good progress in developing their skills in writing for different 

purposes.  Most pupils presented their work well and paid good attention to punctuation 

and spelling.   
 

In the nursery class children were making very good progress in early mathematical 

learning.  They enjoyed counting and were able to sort, match and make patterns.  A few 

children confidently carried out numerical processes such as subtraction and addition.  

Almost all children could identify simple shapes around the playroom.  They were 

developing their understanding of measurement as they compared their height and recorded 

it on the height chart.  Most children used appropriate mathematical language during play 

activities. 

 

From P1 to P7, the quality of pupils’ attainment in mathematics was very good.  The school 

had successfully sustained high levels of attainment over recent years.  Almost all pupils 

achieved appropriate national levels of attainment.  Across the school, a high proportion of 

pupils attained these levels earlier than might normally be expected.  Pupils, including those 

who experienced difficulties with aspects of mathematics, were making very good progress 

in their learning.  Pupils at P3 organised information well using tables and graphs.  By P6, 
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pupils had skilfully produced charts showing several types of data and could explain the 

most appropriate type of charts for various purposes.  At all stages, pupils were making very 

good progress in developing their skills in mental calculation.  They could talk well about 

their thinking and how they reached their answers.  Pupils at P2 measured and compared 

length and weight accurately.  Across the stages, pupils had an appropriate understanding of 

a range of shapes and their properties.  By P7 they could confidently give directions using 

three-figure bearings.  Pupils at all stages demonstrated well developed skills in solving 

problems through discussing strategies in groups.  At the upper stages, pupils used their 

mathematical skills effectively within purposeful contexts, for example, by drawing graphs 

and measuring in environmental studies’ topics.   

 

Children in the nursery class were making good progress in their learning and 

development.  Most were confident in role-play activities and made good use of their 

imagination.  They were developing a range of creative skills through activities such as 

painting, collage and modelling.  Staff encouraged children to use their investigative 

skills, for example, by growing and harvesting vegetables.  Children used the physical 

play equipment confidently and were developing a range of physical skills.  All children 

demonstrated very good control of their hands and fingers using a range of tools and 

equipment.  At the primary stages, pupils responded well to opportunities to be active in 

their learning.  For example, at P5, pupils worked very well together in groups to solve 

a challenging problem.  Pupils at P3 were very motivated in learning about pitch and 

rhythm within music.  At assembly, pupils from different stages of the school, 

demonstrated their skills in musical performance by playing brass and string 

instruments.  At P6, pupils had a good understanding of a range of topic vocabulary in 

French.  Most were confident to speak in French and almost all understood instructions 

in the language.  

 
The school had taken effective steps to develop pupils’ wider achievements.  Children in 

the nursery class were learning to share and cooperate with one another.  They took 

responsibility for tasks within the playroom.  At the primary stages, parents and staff 

contributed effectively to a very successful and extensive after-school activities programme 

which included basketball, rugby, Japanese, music and street dancing.  In some instances, 

pupils were able to sustain their interest in activities beyond school through links with local 

clubs.  Pupils from P3-P7 had good opportunities to give their views through the Currie 

Parliament.  They contributed to school decision making through the eco committee, health 

committee and citizenship group.  Across the nursery class and primary stages, there was a 

strong emphasis on responsible citizenship and on promoting healthy lifestyles.  Senior 

pupils regularly made presentations, for example, to the Parent Council on themes such as 

health promotion and citizenship.  Pupils at P6 acted as buddies to P1 pupils.  Junior road 

safety officers at P6 undertook surveys about parking, wrote letters to parents about their 

parking and planned a voluntary parking zone.  

 

The school had made good progress in achieving almost all targets within its 

improvement plan.  The nursery staff had worked hard to sustain and build upon 

existing good practice.  The continued development of “All About Me” books was 

leading to improvements in parent’s involvement in their children’s learning and 

provided more detailed information at transition to P1.  At the primary stages, the 

development of peer and self-assessment was helping pupils to gain a clearer 

understanding of their learning.  Teachers had responded very positively to the 
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introduction of new technology and had used interactive whiteboards very effectively to 

engage pupils in their learning.   

 

 

5.  How well are pupils’ learning needs met? 
 

Meeting learning needs 
 

The school’s arrangements for meeting pupils’ learning needs were good.  Staff in the 

nursery class talked to children about their learning and observed and noted their 

responses to play activities.  They used assessment information well to plan their 

progress.  A few children were capable of responding to more challenge in their 

learning.  At the primary stages, teachers did not always provide a wide enough range of 

learning activities to meet the individual needs of pupils.  The support for learning 

teacher tracked pupils’ attainment and effectively consulted class teachers to identify 

pupils whose progress was causing concern.  She provided effective support to pupils in 

class and in groups.  Pupils had undertaken a productive programme to assist them in 

improving their mathematical skills.  They had effectively involved parents in 

supporting learning as part of this programme.  The support for learning teacher 

provided strong support to class teachers to meet pupils’ needs in their lessons.  Those 

pupils who required them had individualised educational plans with appropriate  

long- and short-term targets.  There was scope to further develop parents’ role in 

helping pupils to achieve their learning targets.  Pupils with English as an additional 

language were making very good progress.  Learning assistants provided strong support 

to teachers and groups of pupils.  Staff took good account of the recommendations of a 

range of specialist services in planning pupils’ learning. 
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6.  How good is the environment for learning? 
 

Aspect Comment 

 

Care, welfare 

and 

development 

 

 

In the nursery class and at the primary stages staff had good 

arrangements to support pupils’ care and welfare.  They 

responded well to meeting the physical, social and 

emotional needs of pupils.  They actively promoted the 

development of health and wellbeing for pupils.  Staff 

worked very well with other professionals to support 

children.  Pupils felt safe in the school and knew what to do 

if they had concerns.  Arrangements to address pupils’ 

concerns about bullying were not always consistently 

addressed.  At P6 and P7, pupils were developing a very 

good understanding of personal safety through involvement 

in the programme “Keeping Myself Safe.  The care plans of 

a few pupils required closer monitoring by senior 

management.  Staff had received appropriate training in 

child protection and were familiar with child protection 

procedures.  The school had clear procedures for checking 

late coming and investigating absence.  The school had 

effective arrangements to support pupils transferring from 

pre-school to P1 and from P7 to Currie Community High 

School. 

 

 

Management 

and use of 

resources and 

space for 

learning 

 

 

The management and use of resources and space for learning 

was good.  The accommodation in the nursery class and at 

the primary stages was bright and very spacious.  Although 

wall display boards were limited, staff displayed pupils’ 

work well to enhance the learning environment.  They had 

worked well together to organise resources and make them 

accessible.  The ICT room and library were used regularly to 

support pupils’ learning.  Staff in the nursery class and the 

primary school made effective use of the outdoor area to 

provide physical activities for pupils.  The building was not 

fully accessible.  There were problems with the drainage in 

the playground and the surrounding field area, which posed a 

potential health and safety risk, particularly in icy 

conditions.  There were appropriate arrangements for 

security.  
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Aspect Comment 

 

Climate and 

relationships, 

expectations 

and promoting 

achievement 

and equality 

and fairness 

 

 

Staff in the nursery class worked well together to create an 

environment where children were welcomed and treated 

equally.  At the primary stages, there were very good 

relationships between staff and pupils and a sense of mutual 

respect and trust.  Teachers worked well together to plan 

pupils’ learning.  They had initiated monthly breakfast 

meetings to promote an ethos of teamwork.  They 

contributed effectively to school development on the 

curriculum, learning and teaching and to after-school 

activities.  Support staff made a valuable contribution to the 

life of the school.  Staff had high expectations of pupils’ 

attainment, attendance and achievement.  Almost all pupils 

had a very good sense of self-discipline and took a pride in 

their school.  There were regular opportunities for religious 

observance.  Pupils at the primary stages learned about other 

cultures through religious education and environmental 

studies.  However across the school and in the nursery class 

there was further scope to extend their understanding of 

cultural diversity.   

 

 

The school’s 

success in 

involving 

parents, carers 

and families 

 

 

Overall, the school had good success in involving parents, 

carers and families.  Parents were regularly informed about 

school life through weekly newsletters.  They responded 

well to opportunities to find out about their children’s 

learning and attended open days where pupils presented their 

topic work.  Each term, parents of children in the nursery 

class had opportunities to share the “All About Me” books 

with their children and work together on a task.  The Parent 

Council supported the school well.  Members of the Parent 

Council had visited classrooms and discussed learning and 

teaching with staff.  Parents were consulted on sensitive 

health issues.  The school provided parents with an 

informative annual report about their children’s progress to 

which parents responded with written comments.  Parents 

made valuable contributions to the life of the school as 

library helpers, assisting with organising weekly fruit for 

pupils and after-school activities.  The PTA was actively 

involved in supporting the school through a range of 

fundraising activities and in organising after-school 

activities.  However, ongoing tensions between the PTA and 

the headteacher and the PTA and the Parent Council were 

constraining the school’s success in fully involving parents.  

The school had worked effectively with other associated 

primaries and Currie Community High School. 
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7.  Leading and improving the school 
 

Appendix 1 provides HM Inspectors’ overall evaluation of the work of the school. 

 

Overall, Currie Primary School and Nursery Class provided a high standard of 

education.  Staff had responded very positively to the transition of the school to the new 

building.  They fostered a supportive, caring and positive environment for learning, 

with high expectations of pupils’ behaviour and achievements.  Almost all pupils 

behaved very well, and staff and pupils demonstrated a high degree of mutual respect.  

At the primary stages, the quality of attainment in English language and mathematics 

was very good.  Pupils were highly motivated and enthusiastic about learning.  They 

had the opportunity to develop their wider achievements through a very good range of 

after-school activities and through opportunities within the curriculum.  There was 

scope to further develop their potential as independent learners. 

 

The experienced headteacher provided good leadership.  She had successfully managed 

the transition to the new building and ensured the continued smooth running of the 

school.  The headteacher involved teachers in decision making about school priorities.  

She encouraged staff to develop their leadership skills through involvement in working 

groups and in leading initiatives.  Overall, the headteacher had developed positive 

relationships with parents.  She had introduced some productive initiatives to involve 

them in the life of the school.  Strained relationships between the headteacher and a few 

parents had impacted on the overall ethos of the school.  The two depute headteachers 

and the principal teacher carried out their remits well.  However, the headteacher had 

not delegated responsibilities effectively enough across the management team.  As a 

result, the management team were not operating fully as a team in planning for 

improvement.  Since the transition to the new building, communication between senior 

management and staff was not fully effective and this had led to some frustration 

among members of staff.  The headteacher had established effective arrangements to 

monitor and evaluate the quality of learning and teaching.  In the previous year she had 

successfully involved teachers in peer observation and assessment.  The headteacher 

had also visited classrooms and provided feedback to teachers.  She had sought pupils’ 

views about aspects of the curriculum such as environmental studies.  Staff were 

reflective practitioners and were very committed to improving the school.  There was 

scope for the headteacher to build upon this positive commitment in order to extend the 

involvement of staff in the processes of self-evaluation.  The school and the nursery 

class had clear capacity for improvement.   

 

Nursery class staff were aware of the implications of the Scottish Social Services 

Council’s Codes of Practice.  At the last Care Commission inspection of the nursery 

class there were two recommendations and three requirements.  These had been 

addressed.   
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Main points for action 

 

The school and education authority should continue to provide high quality and 

improving education.  In doing so, they should take account of the need to: 

 

 continue to develop approaches to teamwork, self-evaluation and strategic 

planning for improvement; and 

 

 continue to improve partnerships with parents. 

 

 

What happens next? 

 

The school and the education authority have been asked to prepare an action plan 

indicating how they will address the main findings of the report, and to share that plan 

with parents.  Within two years of the publication of this report parents will be 

informed about the progress made by the school.  
 

 

 

 

Noreen Connaughton 

HM Inspector 

 

14 October 2008 
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Appendix 1 Indicators of quality 
 

The sections in the table below follow the order in this report.  You can find the main 

comments made about each of the quality indicators in those sections.  However, 

aspects of some quality indicators are relevant to other sections of the report and may 

also be mentioned in those other sections. 

 

How good are learning, teaching and achievement? 

The curriculum good 
Teaching for effective learning very good 
Children’s experiences (nursery class)  good 

Learners’ experiences (primary stages) good 
Improvements in performance (nursery class) good  
Improvements in performance (primary stages) good  

 

How well are pupils’ learning needs met? 

Meeting learning needs (nursery class) good 

Meeting learning needs (primary stages) good 

 

How good is the environment for learning? 

Care, welfare and development good 
Management and use of resources and space for learning good 
The engagement of staff in the life and work of the school good 
Expectations and promoting achievement very good 
Equality and fairness good 
The school’s success in involving parents, carers and 

families 

good 

 

Leading and improving the school 

Developing people and partnerships good  

Leadership of improvement and change (of the 

headteacher) 

good 

Leadership of improvement and change (across the school)  good 

Improvement through self-evaluation good 
 

This report uses the following word scale to make clear judgements made by inspectors: 

 

 excellent   outstanding, sector leading 

 very good  major strengths 

 good   important strengths with some areas for improvement 

 satisfactory  strengths just outweigh weaknesses 

 weak   important weaknesses 

 unsatisfactory  major weaknesses
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Appendix 2 Summary of questionnaire responses 
 

Important features of responses from the various groups which received questionnaires 

are listed below.   

 

What parents thought the school 

did well 

What parents think the school could 

do better 

 

 Their children found school work 

stimulating and challenging. 

 Their children were encouraged to 

work to the best of their ability. 

 Parents’ evenings were helpful and 

informative. 

 

 

 A few parents felt the school could 

be more welcoming. 

 Almost one quarter of parents did 

not have a clear idea about the 

school’s priorities for 

improvement. 

 Almost one quarter of parents did 

not feel that the school was good at 

consulting them on decisions which 

affected their children. 

 

What pupils thought the school did 

well 

What pupils think the school could 

do better 

 

 Teachers told them when they had 

done something well and helped 

them when they had difficulty with 

classwork. 

 Teachers listened to what they had 

to say. 

 Teachers checked their homework. 

 They enjoyed school meals. 

 

 

 A few pupils did not think that staff 

dealt effectively with incidents of 

bullying. 

What staff thought the school did 

well 

What staff think the school could do 

better 

 

 The school set high standards for 

pupils’ attainment. 

 Pupils’ successes were regularly 

celebrated. 

 They were aware of the school’s 

procedures relating to child 

protection. 

 

 

 A few staff felt that incidents of 

indiscipline were not always dealt 

with consistently. 

 One half of support staff did not 

feel involved in the decision 

making process. 

 A few teachers and support staff 

did not feel that time was used 

effectively for continuous 

professional development and staff 

training. 
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How can you contact us? 
 

If you would like an additional copy of this report 

 

Copies of this report have been sent to the headteacher and school staff, the Director of 

Children and Families, local councillors and appropriate Members of the Scottish 

Parliament.  Subject to availability, further copies may be obtained free of charge from 

HM Inspectorate of Education, T1 Saughton House, Broomhouse Drive, Edinburgh 

EH11 3XD or by telephoning 0131 244 8371.  Copies are also available on our website 

www.hmie.gov.uk. 

 

HMIE Feedback and Complaints Procedure 

 

Should you wish to comment on any aspect of primary inspections, you should write in 

the first instance to Chris McIlroy, HMCI, at HM Inspectorate of Education, Denholm 

House, Almondvale Business Park, Almondvale Way, Livingston EH54 6GA.  

 

If you have a concern about this report, you should write in the first instance to our 

Complaints Manager, HMIE Business Management and Communications Team, 

Second Floor, Denholm House, Almondvale Business Park, Almondvale Way, 

Livingston EH54 6GA.  You can also e-mail HMIEComplaints@hmie.gsi.gov.uk.  A 

copy of our complaints procedure is available from this office, by telephoning 

01506 600200 or from our website at www.hmie.gov.uk.   

 

If you are not satisfied with the action we have taken at the end of our complaints 

procedure, you can raise your complaint with the Scottish Public Services Ombudsman 

(SPSO).  The SPSO is fully independent and has powers to investigate complaints 

about Government departments and agencies.  You should write to the SPSO, Freepost 

EH641, Edinburgh EH3 0BR.  You can also telephone 0800 377 7330 fax  

0800 377 7331 or e-mail: ask@spso.org.uk.  More information about the Ombudsman’s 

office can be obtained from the website: www.spso.org.uk. 
 

Crown Copyright 2008 

 

HM Inspectorate of Education 

 

This report may be reproduced in whole or in part, except for commercial purposes or 

in connection with a prospectus or advertisement, provided that the source and date 

thereof are stated. 

 

http://www.hmie.gov.uk/
mailto:HMIEComplaints@hmie.gsi.gov.uk
http://www.hmie.gov.uk/
mailto:ask@spso.org.uk
http://www.spso.org.uk/
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1.  Background 
 

Juniper Green Primary School was inspected in April 2006 as part of a national sample 

of primary education.  The inspection covered key aspects of the work of the school at 

all stages.  It evaluated pupils’ achievements, the effectiveness of the school, the 

environment for learning, the school’s processes for self-evaluation and capacity for 

improvement.  There was a particular focus on attainment in English language and 

mathematics. 

 

HM Inspectors examined pupils’ work and interviewed groups of pupils, including the 

pupil council, and staff.  Members of the inspection team also met the chairperson of 

the School Board, representatives of the parent-teacher association (PTA), and a group 

of parents1. 

 

The inspection team also evaluated aspects of the school’s progress in implementing 

national recommendations related to improving aspects of school meals provision. 

 

The school serves the Juniper Green, Baberton and Colinton/Hailes areas of Edinburgh.  

It is located on two sites, with P4 to P7 pupils in the main building and P1 to P3 pupils 

and nursery children in a separate annexe some distance from the school.  A new school 

is planned for 2008.  At the time of the inspection the roll was 467, including 

80 children in the nursery class.  The proportion of pupils who were entitled to free 

school meals was well below the national average.  Pupils’ attendance was in line with 

the national average. 

 

The nursery class was inspected at the same time and is the subject of a separate report. 

 

 

                                                           
1 Throughout this report, the term ‘parents’ should be taken to include foster carers, residential care staff and 
carers who are relatives or friends 
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2.  Key strengths 
 

 

HM Inspectors identified the following key strengths. 

 

 Examples of direct, interactive teaching, particularly in writing and enterprise. 

 

 The wide range of opportunities to motivate pupils to achieve within and 

outwith the formal curriculum. 

 

 Pupils’ attainment in reading. 

 

 The quality of pastoral care for all pupils and very effective support for pupils 

with additional support needs. 

 

 Very positive relationships between staff and pupils and strong partnerships 

with parents, the School Board and the community. 

 

 Leadership of the headteacher, support of the senior management team and 

very effective monitoring and evaluating arrangements to ensure quality. 

 

 

 

3.  What are the views of parents, pupils and staff? 
 

HM Inspectors analysed responses to questionnaires issued to a sample of parents, 

P4 to P7 pupils, and to all staff.  Information about the responses to the questionnaires 

appears in Appendix 2. 

 

Parents, pupils and staff were very positive about almost all aspects of the school.  

Parents felt that the school had a good reputation in the local community and was well 

run.  They thought that their children enjoyed being at school.  They felt that staff 

showed care and concern for their children’s welfare.  A significant minority were 

unclear about the school’s priorities for improving the education of pupils.  Pupils liked 

their teachers and were very positive and proud of their achievements.  They felt that 

the school helped to keep them safe and healthy.  A significant minority thought the 

behaviour of a few pupils was inappropriate.  Staff were extremely positive about 

working in the school.  They thought that the school was well led and appreciated the 

strong sense of teamwork among colleagues and senior managers. 

 

 

4.  How good are learning, teaching and achievement? 
 

Pupils’ learning experiences and achievements 

 

The school provided pupils with a broad and well-balanced curriculum.  Pupils had 

valuable experiences in using information and communications technology (ICT) to 

produce PowerPoint presentations, animation and podcasting.  Additional teaching time 

was used effectively to support improvements in pupils’ writing skills.  A wide range of 
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enterprising activities successfully promoted pupils’ confidence and enthusiasm to be 

active learners.  Staff were improving English language, physical education and drama 

programmes to ensure consistent progression in pupils’ skills.  Teaching approaches 

had many strengths.  Teachers gave clear explanations and made good use of praise to 

build pupils’ self-confidence and reward their achievements.  Several made very 

effective use of direct, interactive teaching, particularly in groups.  Most teachers were 

skilled in using questions to check pupils’ understanding.  They shared with pupils 

what they were expected to learn from their lessons, especially in mathematics and 

writing.  However, a few did not make consistent use of questions to extend pupils’ 

responses.  In these circumstances, lessons did not encourage pupils to ask questions or 

share what they had learned.  Teachers issued homework regularly across the school, 

but the amount given varied from class to class. 

 

Almost all pupils were very well behaved, hardworking and keen to learn.  In classes, 

pupils responded well when cooperating with others on a range of practical activities, 

including writing, technology and physical education.  At a few stages, pupils did not 

have sufficient opportunities to take responsibility for their learning, for example by 

solving problems together in mathematics and science.  Commendably, the recent 

creativity week had provided pupils, including nursery children, with a range of 

stimulating learning activities with a different curricular focus each day.  Across the 

school, pupils produced masks, mosaics and costume designs and learned clowning 

skills.  They mixed potions, made electrical circuits, investigated the physics of force 

and built model rockets.  Senior pupils produced photographic images, developing their 

own black and white pictures in a temporary darkroom.  Pupils in P1 produced a short, 

creative, animated film with the principal teacher.  A group of P1 to P7 pupils made a 

video about their achievements for a local competition.  In each class, pupils auditioned 

each other for the J-Factor competition.  This was organised and judged by P7 pupils 

and the local councillor and included Scottish and Irish dancing, ballet and a joke 

telling competition for P1 to P7 pupils.  Pupils created an outdoor sports circuit where 

they participated in various fun activities and races. 

 

A strong sense of achievement permeated the school.  A recent whole-school art day 

and fashion show, judged by pupils, had provided valuable stimuli for developing 

pupils’ design and performance skills.  A significant number of pupils regularly took 

part in a range of sporting festivals and activities additional to the formal curriculum.  

These included the popular cross country running and football clubs organised by 

promoted staff and parents.  Across the school, pupils were knowledgeable about a 

healthy lifestyle and understood the importance of making sensible choices and taking 

exercise.  In response to a recent survey of pupils’ views, the pupil council had 

introduced a ban on eating sweets within the school.  Pupils at several stages had good 

opportunities to exercise care and consideration for others within and outwith the 

school.  Pupils at P6 acted as effective mediators in promoting positive behaviour in the 

playground.  At P7, pupils supported younger pupils sensitively through a ‘buddying’ 

system.  Pupils demonstrated a keen awareness of important environmental issues such 

as recycling.  Pupils and staff were positive, enthusiastic and committed to supporting 

and celebrating international and cultural diversity through well-developed global links 

with a primary school in South Africa. 
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English language 

 

The overall quality of pupils’ attainment in English language was good.  Attainment in 

reading had improved steadily.  In writing, attainment had fallen over recent years but 

was showing signs of improvement this year.  Almost all pupils were attaining 

appropriate national levels in reading and most in listening, talking and writing.  A 

significant minority achieved these levels earlier than might normally be expected.  

Pupils requiring additional support with their learning were making good progress.  

Across the school, most pupils listened attentively and were keen to respond.  However, 

a few pupils did not always engage sufficiently in these activities.  At the senior stages, 

most pupils expressed their views clearly on a range of topics and valued the opinions 

of others.  Throughout the school, pupils demonstrated a positive approach to reading.  

Most read fluently and regularly for pleasure.  The introduction of more non-fiction 

texts was having a positive impact on learning and encouraged an increased interest in 

this genre.  Younger pupils were making very good progress in developing literacy 

skills, particularly through the P2 reading project activities.  They were developing 

effective writing skills within play activities which were well supported by the support 

for learning assistant.  At all stages, pupils were producing writing across a range of 

curricular areas.  At the senior stages, most pupils wrote at length and in different 

styles.  Continued support and challenge across the school was needed to promote 

further improvement in pupils’ writing. 

 

Mathematics 

 

The overall quality of pupils’ attainment in mathematics was good.  Attainment over 

the past few years had remained stable, although there were signs of improvement this 

year.  From P3 to P7, most pupils were achieving appropriate national standards in key 

aspects of mathematics.  Several, particularly at P2 and P6, were achieving these levels 

earlier than might normally be expected.  Pupils who had not attained appropriate levels 

were making good progress with classwork.  Across the school, pupils handled 

information effectively using an appropriate range of graphs, charts and diagrams.  

From P4 to P7, pupils were learning to create simple databases to collect and display 

information.  Most were competent in mental and written calculation and worked 

practically with number, money and time at appropriate levels.  At P7, a few pupils 

were unsure of fractions and decimals.  At most stages, pupils’ skills in practical 

measurement of volume, weight and length required further improvement.  Across the 

school, pupils could identify a range of shapes and describe their properties with 

confidence.  Their skills in problem-solving and enquiry were developing well but 

pupils did not use a range of strategies in practical mathematical tasks across the 

curriculum. 

 

 

5.  How well are pupils supported? 
 

The school’s arrangements for ensuring the care and welfare of pupils were very good.  

The caring and committed staff knew their pupils well as individuals and were sensitive 

to their physical, social and emotional needs.  They followed clear procedures for 

dealing with child protection matters, bullying, general medical care and the 

administration of medicines.  Pupils felt safe in the school and could describe the 
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school’s procedures for dealing with bullying.  They were confident that they could 

discuss confidential matters with the approachable headteacher and staff.  A few pupils 

were receiving effective, additional help in managing their behaviour.  The school had 

good procedures to assist pupils’ entry from nursery to P1.  Pupils’ transition to 

secondary education was well supported through an effective programme involving 

staff from the associated secondary school.  The system for ordering school lunches 

limited the choice pupils had from the menu available, and was sometimes not 

effective.  As a result, pupils did not always receive appropriate meals.  The school 

promoted healthy food choices through the distribution of fruit to pupils across the 

school.  Pupils were enthusiastically involved in planning a summer health week with a 

focus on healthy eating and exercise. 

 

Arrangements for meeting and supporting pupils’ needs were good.  Teachers 

continuously assessed pupils’ progress.  Overall, teachers chose activities well to meet 

most pupils’ needs.  However, in a few classes, teachers did not take sufficient account 

of pupils’ individual needs when selecting activities across the curriculum, particularly 

in science and health.  At P2 and P6, staff were piloting personal learning planning with 

pupils which was having a positive impact on further raising pupils’ attainment.  The 

school’s support for learning teacher offered high quality support for identified 

individuals and groups.  She worked with a range of pupils to support their progress in 

English language and mathematics.  She discussed progress with pupils, class teachers 

and parents regularly and set further targets for learning.  She was ably assisted by 

learning assistants.  Senior managers provided an effective team approach to support 

pupils with additional needs.  The school had well constructed individualised 

educational programmes which set clear targets for progress for a small number of 

pupils with additional needs.   

 

 

6.  How good is the environment for learning? 
 

Aspect Comment 

 

Quality of 

accommodation 

and facilities 

 

The quality of accommodation was weak.  The main school 

building and annexe were well maintained and security 

arrangements were appropriate.  Staff made effective use of 

all areas to create a bright and stimulating learning 

environment.  Pupils’ achievements were attractively 

displayed in the gym hall, corridor and open areas.  

However, space in class areas in the main building was 

limited and restricted pupils’ learning activities.  The 

corridor served as the school library and dining area for 

pupils taking school lunches.  The cramped conditions posed 

a potential hazard to pupils’ health and safety.  Access to 

both buildings for disabled users, particularly the stairway in 

the annexe, was too limited. 
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Aspect Comment 

 

Climate and 

relationships, 

expectations 

and promoting 

achievement 

and equality 

 

The atmosphere in the school was very friendly and 

welcoming.  Staff, pupils and visitors felt valued, safe and 

secure.  Relationships between staff and pupils were very 

positive.  Throughout the school, pupils were friendly and 

proud to be associated with the school.  Pupils’ 

achievements, both in and out of school, were celebrated in 

class and at school assemblies.  The quality of teamwork and 

morale among staff was very good.  Teachers’ high 

expectations for pupils’ behaviour and achievements were 

well met.  There was a strong sense of equality and inclusion 

within the school.  Pupils had respect for staff and each 

other.  They were developing a good understanding of issues 

such as racial equality through the school’s health and 

religious and moral education programmes.  These included 

the promotion of race equality and global citizenship 

through several special events and activities, including a 

multicultural day.  There were appropriately frequent 

opportunities for pupils to take part in religious observance 

with the support of the school chaplain. 

 

 

Partnership 

with parents 

and the 

community 

 

 

The school had a very positive partnership with its 

supportive School Board who were enthusiastically involved 

in the planning of the new school.  The PTA provided very 

good support through fundraising events and social 

activities.  The school provided parents with helpful 

twice-yearly reports on pupils’ progress and newsletters 

about the school’s priorities for improving the education of 

pupils.  It ensured that parents were suitably consulted on 

sensitive health issues such as personal relationships and 

sexual health.  Parents helped with after school activities and 

on educational visits.  Links with the community were 

productive and supportive.  Pupils’ involvement in the local 

elderly residents’ home, school concerts and fundraising 

enhanced the school’s reputation in the local community.  

Pupils’ close links with the wider community enhanced their 

learning and very successfully promoted their achievements. 

 

 

 

7.  Improving the school 
 

Appendix 1 provides HM Inspectors’ overall evaluation of the work of the school. 

 

The school provided good quality education for its pupils within a very caring 

environment.  Teachers and support staff were very successful in encouraging all pupils 

to develop positive attitudes to learning.  Overall, pupils were attaining well, 
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particularly in reading, and making very good progress in their personal and social 

development.  The headteacher provided very effective leadership.  She demonstrated a 

clear vision which was focused on raising pupils’ attainment through the promotion of 

more active learning experiences for pupils.  She had the respect and confidence of her 

staff and promoted a strong sense of teamwork.  The depute headteachers gave strong 

support to the headteacher.  They fulfilled their remits very well and produced quality 

work.  Senior managers formed a cohesive, supportive team and worked well with other 

staff in a team approach with a clear focus on school improvement.  The principal 

teacher fulfilled his remit enthusiastically and very effectively.  Staff valued his support 

and advice highly, particularly in ICT and promoting positive behaviour. 

 

The school’s approaches to monitoring and evaluating the quality of its work were 

thorough and very effective.  Senior managers monitored and evaluated learning and 

teaching using a wide range of procedures.  This included providing teachers with 

feedback on their plans and making formal visits to classes.  The management team 

tracked pupils’ attainment systematically and regularly discussed individual pupils’ 

progress with teachers.  As a result, staff set clear learning targets to help raise pupils’ 

attainment.  Teachers were involved in evaluating their own teaching.  As a result, 

pupils’ learning experiences were improving.  After the success of the recent pilot 

scheme, personal learning planning was being established to ensure all pupils were fully 

involved in evaluating their work and setting targets for their own learning.  The school 

was very well placed to raise the level of pupils’ attainment and achievement. 

 

 

Main points for action 

 

The school and education authority should continue to improve learning, teaching 

and meeting needs.  In doing so they should take account of the need to: 

 

 ensure consistency of good practice in learning and teaching; 

 

 further raise pupils’ attainment in writing and provide pupils with more 

opportunities to develop practical measurement skills; and 

 

 review aspects of accommodation raised in this report. 
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What happens next? 

 

As a result of the good performance, the strong record of improvement and the very 

effective leadership of this school, HM Inspectors will make no further reports in 

connection with this inspection.  The school and the education authority have been 

asked to prepare an action plan indicating how they will address the main findings of 

the report, and to share that plan with parents.  Within two years of the publication of 

this report the education authority, working with the school, will provide a progress 

report to parents. 

 

 

 

June Graham 

HM Inspector 

 

29 August 2006 
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Appendix 1 Indicators of quality 
 

The sections in the table below follow the order in this report.  You can find the main 

comments made about each of the quality indicators in those sections.  However, 

aspects of some quality indicators are relevant to other sections of the report and may 

also be mentioned in those other sections. 

 

How good are learning, teaching and achievement? 

Structure of the curriculum good 

The teaching process good 

Pupils’ learning experiences good 

Pupils’ attainment in English language good 

Pupils’ attainment in mathematics good 

 

How well are pupils supported? 

Pastoral care very good 

Meeting pupils’ needs good 

 

How good is the environment for learning? 

Accommodation and facilities weak 

Climate and relationships very good 

Expectations and promoting achievement very good 

Equality and fairness very good 

Partnership with parents, the School Board, 

and the community 

very good 

 

Improving the school 

Leadership very good 

Effectiveness and deployment of staff with 

additional responsibilities 

very good 

Self-evaluation very good 

 

This report uses the following word scale to make clear judgements made by inspectors: 

 
excellent excellent 

very good major strengths 

good important strengths with some areas for improvement 

adequate strengths just outweigh weaknesses 

weak important weaknesses 

unsatisfactory major weaknesses 
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Appendix 2 Summary of questionnaire responses 
 

Important features of responses from the various groups which received questionnaires 

are listed below. 

 

What parents thought the school did 

well 

What parents think the school 

could do better 

 

 The school had a good reputation 

in the community and was well led. 

 Their children enjoyed being at 

school. 

 Staff showed concern for children’s 

care and welfare. 

 Teachers set high standards for 

pupils’ attainment. 

 Staff made them feel welcome in 

the school. 

 

 

 Provide more information on the 

school’s priorities for improving 

the education of pupils. 

 More time at parents’ evenings 

to discuss pupils’ progress. 

 

What pupils thought the school did 

well 

What pupils think the school could 

do better 

 

 The school helped pupils to keep 

safe and healthy. 

 Teachers explained things clearly 

and helped them when they were 

having difficulty. 

 Teachers checked their homework 

and told them when they had done 

something well. 

 Teachers explained how they could 

improve their learning. 

 

 

 More appropriate behaviour from 

a few pupils. 

 Give consistent amounts of 

homework. 

 

What staff thought the school did 

well 

What staff think the school could 

do better 

 

 All liked working in the school. 

 Staff showed concern for the care 

and welfare of the pupils. 

 Pupils’ success was celebrated 

regularly. 

 Staff worked hard to promote and 

maintain good relations with the 

local community. 

 Pupils were enthusiastic about 

learning. 

 The school dealt effectively with 

any instances of bullying. 

 

 

 There were no significant issues. 
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How can you contact us? 
 

If you would like an additional copy of this report 

 

Copies of this report have been sent to the headteacher and school staff, the Director of 

Children and Families, local councillors and appropriate Members of the Scottish 

Parliament.  Subject to availability, further copies may be obtained free of charge from 

HM Inspectorate of Education, T1 Spur, Saughton House, Broomhouse Drive, 

Edinburgh EH11 3XD or by telephoning 0131 244 8142.  Copies are also available on 

our website www.hmie.gov.uk. 

 

If you wish to comment about primary inspections 

 

Should you wish to comment on any aspect of primary inspections, you should write in 

the first instance to Chris McIlroy, Acting HMCI, at HM Inspectorate of Education, 

Denholm House, Almondvale Business Park, Almondvale Way, Livingston EH54 6GA. 

 

Our complaints procedure 

 

If you have a concern about this report, you should write in the first instance to 

Hazel Dewart, Business Management Unit, HM Inspectorate of Education, Second 

Floor, Denholm House, Almondvale Business Park, Almondvale Way, Livingston 

EH54 6GA.  A copy of our complaints procedure is available from this office or by 

telephoning 01506 600258 or from our website at www.hmie.gov.uk. 

 

If you are not satisfied with the action we have taken at the end of our complaints 

procedure, you can raise your complaint with the Scottish Public Services Ombudsman.  

The Scottish Public Services Ombudsman is fully independent and has powers to 

investigate complaints about Government departments and agencies.  You should 

write to The Scottish Public Services Ombudsman, 4-6 Melville Street, 

Edinburgh EH3 7NS.  You can also telephone 0870 011 5378 or e-mail 

enquiries@scottishombudsman.org.uk.  More information about the Ombudsman’s 

office can be obtained from the website: www.scottishombudsman.org.uk. 

 

Crown Copyright 2006 

 

HM Inspectorate of Education 

 

This report may be reproduced in whole or in part, except for commercial purposes or 

in connection with a prospectus or advertisement, provided that the source and date 

thereof are stated. 

 

http://www.hmie.gov.uk/
mailto:enquiries@scottishombudsman.org.uk
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Quality indicators help schools, education authorities and inspectors to judge what is 
good and what needs to be improved in the work of the school.  You can find these 
quality indicators in the publication How good is our school?1.  Following the inspection 
of each school, the Scottish Government gathers evaluations of three important quality 
indicators to keep track of how well all Scottish schools are doing. 

 
Here are the evaluations for Lasswade High School Centre. 
 
Improvements in performance  good 
Learners’ experiences good 
Meeting learning needs good 

 
We also evaluated the following aspects of the work of the school. 
 
The curriculum satisfactory 
Improvement through self-evaluation weak 

 
A copy of the full letter is available on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/primsec/La
sswadeHighSchoolCentreMidlothian.asp.   
 
 
 
 
 
 
 
 

                                                 
1 How good is our school? The Journey to Excellence: part 3, HM Inspectorate of Education, 2007, 
http://www.educationscotland.gov.uk/Images/HowgoodisourschoolJtEpart3_tcm4-684258.pdf 
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8 January 2013 
 
 
Dear Parent/Carer 
 
Lasswade High School Centre 
Midlothian Council 
 
Recently, as you may know, my colleagues and I inspected your child’s school.  
During our visit, we talked to parents and young people and worked closely with the 
headteacher and staff.  We wanted to find out how well young people are learning 
and achieving and how well the school supports young people to do their best.  The 
headteacher shared with us the school’s successes and priorities for improvement.  
We looked at some particular aspects of the school’s recent work, including how well 
active learning and leadership development are impacting on young people’s 
learning experiences.  We also looked at the extent to which young people are taking 
responsibility for learning and tracking their achievement.  As a result, we were able 
to find out how good the school is at improving young people’s education. 
 
How well do young people learn and achieve? 
 
Overall, young people learn and achieve well within a caring school community.  
Relationships between staff and young people are positive and contribute to a calm 
and purposeful climate for learning in classes.  Almost all young people are well 
behaved, engage well in lessons and enjoy learning at school.  They feel that they 
are encouraged to do their best and value the range of experiences that help them 
develop skills for learning, life and work.  In almost all lessons, young people are 
clear about the purpose and content of what they are learning.  When given the 
opportunity, they work well together in pairs and in groups and willingly taking on 
leading roles.  There is scope to extend these opportunities further to encourage 
young people to take on more responsibility for aspects of their learning.  A few 
subject departments seek out and act on young people’s views about their learning.  
Overall young people would like to have a greater say in how to make their learning 
better and to be given a more active role in school decision-making. 
 
Young people are achieving very well in a wide range of sporting, citizenship and 
cultural activities.  These activities are contributing to their personal and social 
development.  Young people with additional support needs are making good 
progress with their learning.  At S1/S2, young people are making good progress in 
most areas of their broad general education.  Teachers need to continue to develop 
ways in which they assess young people’s progress through the broad general 
education.  From S4 to S6, the school’s performance in national examinations is 
generally in line with schools which serve young people with similar needs and 
backgrounds.  There are encouraging signs of improvement in some measures of 
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performance in national examinations at the upper stages.  There is scope for more 
young people to achieve better, particularly at S4.  The proportion of young people 
leaving school and progressing onto positive destinations such as training, further or 
higher education or work on leaving school is increasing and is now above the 
national average. 
 
How well does the school support young people to develop and learn? 
 
Overall, the school supports young people to learn well.  Most teachers match tasks 
and activities to the needs and abilities of learners.  In a minority of lessons, teachers 
need to increase the level of difficulty of planned tasks to challenge all young people 
more effectively and meet their needs better.  Support staff, including learning 
assistants, provide effective support for young people in classes.  There is strong 
pastoral support for young people across the school.  Support staff identify young 
people who require additional support, assess their needs well and work effectively 
in partnership with a range of services and specialists to address these needs.  The 
few young people supported in the Midlothian Base within the school are supported 
well and included in mainstream lessons where appropriate.  Support plans for 
young people who require additional support in their learning could be better focused 
and more regularly reviewed to ensure young people are progressing as well as they 
could.  
 
Overall, the curriculum provides young people with a broad range of learning 
experiences.  Increasingly motivating and relevant new courses are in place across 
all subject areas at S1 and S2.  In taking forward Curriculum for Excellence, the 
school needs to ensure that all young people receive their entitlement to a broad, 
general education.  The curriculum currently provides a suitable range of courses for 
young people from S4 to S6.  The school needs to ensure that plans to develop the 
curriculum at S3 and at the senior phase from S4 to S6 are agreed and shared with 
staff, parents and young people before they are implemented.  It needs to strengthen 
its approaches to developing young people’s literacy, numeracy and health and 
wellbeing.  Young people at the senior stages need better-planned opportunities for 
religious, moral and philosophical studies.  Several subject departments have 
important links with primary schools to help young people progress in their learning 
and the school is continuing to build on this work.   
 
How well does the school improve the quality of its work? 
 
Staff are committed to providing young people with positive learning experiences.  
There is a clear whole-school process for target-setting and tracking young people’s 
progress from S3 onwards and this should now be extended into S1 and S2.  
Teachers regularly review how well young people have performed in national 
examinations.  These reviews are not yet resulting in clear plans for improvement.  
Faculties and departments have a range of approaches to evaluating their own work.  
Teachers reflect on their lessons and share ideas to improve their classroom 
practice.  These processes are not leading to enough improvement in young 
people’s learning and achievements.  The school needs to give more emphasis to 
gathering and responding to the views of young people, parents and partners and 
involve them more consistently and meaningfully in improving the work of the school.   
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Teamwork in the senior management team and communication across the school 
needs to be improved to ensure that the school reaches its full potential.  Overall, the 
school lacks strategic leadership and direction, particularly in developing the 
curriculum and ensuring that self-evaluation achieves appropriate and sustained 
improvement.   
 
This inspection found the following key strengths. 
 
• Positive, courteous young people who are interested in learning. 
• The impact of partnership working in providing support for young people’s 

learning and achievement.    
• The commitment of teachers and support staff to ensuring positive outcomes for 

young people. 
 
We discussed with staff and the education authority how they might continue to 
improve the school.  This is what we agreed with them. 
 
• Increase the pace of curriculum development to ensure young people’s needs 

and entitlements are fully met. 
• Improve the impact of self-evaluation on learning, teaching and achievement. 
• Improve senior leadership and team-working for school improvement and 

achieving a mutual sense of purpose across the school. 
 
What happens at the end of the inspection? 
 
As a result of our inspection findings we think that the school needs additional 
support and more time to make necessary improvements.  Our Area Lead Officer 
along with the local authority will discuss the most appropriate support in order to 
build capacity for improvement, and will maintain contact to monitor progress.  We 
will return to evaluate aspects of provision and the progress in improving provision 
within one year of publication of this letter.  We will then issue another letter to 
parents on the extent to which the school has improved.  In that letter we will inform 
you if we are going to carry out a continued inspection visit.    
 
 
 
Marie McAdam  
HM Inspector  
 
Additional inspection evidence, such as details of the quality indicator evaluations, 
for your school can be found on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/primsec/La
sswadeHighSchoolCentreMidlothian.asp.  
 
Please contact us if you want to know how to get the report in a different format, for 
example, in a translation.  You can contact us 
at enquiries@educationscotland.gsi.gov.uk or write to us at BMCT, Education 
Scotland, Denholm House, Almondvale Business Park, Almondvale Way, 
Livingston EH54 6GA. 
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If you want to give us feedback or make a complaint about our work, please contact 
01506 600200, or write to us at the above address or e-mail: 
feedback@educationscotland.gsi.gov.uk. 
 



 
   

 
 

 
 

 

  

Tollcross Primary School 
and Nursery Class 
The City of Edinburgh 
Council 
24 August 2010 

 



HM Inspectorate of Education (HMIE) inspects schools in order to 
let parents1, children and the local community know whether their 
school2 provides a good education.  Inspectors also discuss with 
school staff how they can improve the quality of education.  
 
At the beginning of the inspection, we ask the headteacher and 
staff about the strengths of the school, what needs to improve, 
and how they know.  We use the information they give us to help 
us plan what we are going to look at.  During the inspection, we 
go into classes and join other activities in which children are 
involved.  We also gather the views of children, parents, staff and 
members of the local community.  We find their views very helpful 
and use them together with the other information we have 
collected to arrive at our view of the quality of education.   
 
This report tells you what we found during the inspection and the 
quality of education in the school.  We describe how well children 
are doing, how good the school is at helping them to learn and 
how well it cares for them.  We comment on how well staff, 
parents and children work together and how they go about 
improving the school.  We also comment on how well the school 
works with other groups in the community, including services 
which support children.  Finally, we focus on how well the school 
is led and how staff help the school achieve its aims. 
 
If you would like to learn more about our inspection of the school, 
please visit www.hmie.gov.uk.  Here you can find analyses of 
questionnaire returns from children, parents and staff.  We will 
not provide questionnaire analyses where the numbers of returns 
are so small that they could identify individuals.   
 

                                                 
1 Throughout this report, the term ‘parents’ should be taken to include foster carers, 
residential care staff and carers who are relatives or friends. 
2 The term ‘school’ includes the nursery class or classes where appropriate. 
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1. The school 
 
2. Particular strengths of the school 
 
3. How well do children learn and achieve? 
 
4. How well do staff work with others to support children’s learning? 
 
5. Are staff and children actively involved in improving their school 

community? 
 
6. Does the school have high expectations of all children? 
 
7. Does the school have a clear sense of direction? 
 
8. What happens next? 
 
 
 
1. The school 
 
Tollcross Primary School is a non-denominational school providing 
education in English and in Gaelic, with a Gaelic medium nursery 
class.  It serves the Tollcross area of Edinburgh, and provides Gaelic 
medium education for Edinburgh and the Lothians.  Children learning 
through the medium of Gaelic do so entirely in the nursery class, until 
late in C3 (P3) of the primary school, and almost entirely thereafter 
until the end of C7 (P7).  The roll was 313, including 58 in the nursery, 
when the inspection was carried out in May 2010.  Children’s 
attendance was below the national average in 2008/2009. 
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2. Particular strengths of the school 
 
• Children’s pride in their school and keenness to learn and achieve. 
 
• Children’s ready confidence in speaking Gaelic, including their 

accurate use of specialist language in mathematics. 
 
• Staff teamwork to improve outcomes for children’s learning and 

personal development. 
 
• The headteacher’s active concern for the care and welfare of all in 

the school community. 
 
• Partnerships enriching children’s understanding of Gaelic and 

Scots language and culture. 
 
 
 
3. How well do children learn and achieve? 
 
Learning and achievement  
 
Children in the nursery get on well with each other and with staff.  
They join happily in activities both in and out-of-doors.  They do many 
things for themselves and enjoy choosing what they will play with.  
Children enjoy composing music on various instruments.  At the 
primary stages, most children are very well motivated and confident.  
They often think creatively, for example in using information and 
communications technology (ICT) well to animate their own stories.  
They work frequently together very well in teams within and beyond 
the classroom, especially when performing music and drama or 
producing imaginative artwork.  They get on very well with each other 
and with staff.  Most feel their views are listened to and respected.  
Children make responsible choices and decisions regularly in learning 
activities.  Increasingly, they research and learn independently.  
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Overall, they need more regular opportunities to discuss their progress 
with teachers, to develop a clearer understanding of what they need to 
do to improve.   
 
Children in the nursery are progressing very well.  They listen well to 
stories in Gaelic and talk enthusiastically and at length about what they 
are doing.  They are exploring writing and a few can write their own 
name.  Most are confident in early number skills, and matching and 
sorting by shape and size.  They create accurate collages of creatures 
they are learning about.  Almost all children’s understanding of Gaelic 
is progressing very well, and most speak with increasing confidence.  
In the primary classes, almost all children achieve highly within a wide 
range of creative pursuits, many associated with Gaelic and Scots 
language, music and the arts.  Children’s artwork has been published, 
and their Gaelic poetry translated into English.  A large number of 
children perform in choirs in Gaelic and in English, and play 
instruments, including clàrsach and chanter.  Many children succeed 
regularly in local and national competitions, especially in Gaelic and 
music at the Royal National Mòd.  Most children are developing 
effective teamwork skills through sport as well as music.  All children 
are developing their understanding of democracy through voting in 
pupil council and other elections. 
 
Almost all children, including those with additional needs, make very 
good progress from prior levels of attainment, whether learning in 
Gaelic or in English.  In recent years the school has maintained high 
levels of achievement.  Almost all children achieve appropriate 
national levels in reading and mathematics, and most do so in writing.  
Across the school, a significant proportion achieve national levels in 
English, Gaelic and mathematics earlier that might normally be 
expected.  Children learning through the medium of Gaelic progress 
very well.  All listen very attentively and most speak with commendable 
fluency.  Most achieve national levels in reading and writing in Gaelic.  
By P7 children learning in English and in Gaelic discuss creative 
writing very sensitively and insightfully.  They are improving their ability 
to write at length for a range of purposes.  In both Gaelic and English, 
teachers should improve arrangements to assess and record 
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children’s skills in listening and talking, to help children make further 
progress.  Children’s skills in mathematics are developing very well.  
They are particularly sound in mental calculation, and use ICT well to 
display their understanding of graphs and charts.  In art, they create 
attractive views of their local area in the style of well-known artists.  
Children learning French and Gaelic (Learners) use everyday 
language well.  Across the school, children are developing a good 
understanding of the importance of healthy lifestyles.   
 
Curriculum and meeting learning needs 
 
Commendably, staff use Gaelic in the nursery at all times.  The 
nursery curriculum follows national advice and gives all children a 
broad experience, with very good opportunities to be active in their 
learning, and develop early skills in literacy and numeracy.  Children 
are well supported in moving from the nursery to P1.  Across the 
primary stages, children experience a broad curriculum which helps 
them make suitable progress across all areas of their learning.  Staff 
ensure very effectively that children experience a commendably wide 
range of learning through the medium of Gaelic from nursery to the 
end of C7.  Across the school, children develop their enterprise skills, 
for example in producing an exhibition of their learning about the 
Victorian era.  They understand about fairness and equality through 
the programme of personal and social development.  They know much 
about other cultures and beliefs through their annual multi-cultural 
festival.  They are developing their understanding of Scottish history 
through well planned trips and visits.  Some of these trips have 
included a residential experience.  Teachers have planned well to help 
children make links between different areas of their learning about 
health and wellbeing.  As they prepare further for Curriculum for 
Excellence, teachers should plan carefully to ensure all children 
continue to develop their skills in literacy and numeracy across all 
areas of their learning, whether in English or in Gaelic.  All children do 
not yet experience two hours of high quality physical education each 
week.  Overall, children are well supported in moving from P7 to 
James Gillespie’s High School.  Teachers should ensure that they  
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share with secondary staff information on what children already know 
and can do across all areas of their learning. 
 
Staff in the nursery know children very well and are sensitive to their 
needs.  They set very suitable tasks and activities that help children to 
enjoy learning and progress well.  Staff identify quickly children in need 
of additional support and plan very effectively to meet their needs.  In 
the primary classes, all staff know children very well.  Overall, teachers 
set tasks and activities that help almost all children build very well on 
what they already know and can do.  They question well to check 
children’s understanding, and increasingly to extend their thinking.  
They plan well to enable all to take part in learning activities.  
Specialist staff provide very well informed advice to help teachers and 
classroom assistants support effectively children with additional needs.  
Teachers work well together with parents to help set suitable learning 
targets within individual educational programmes.  The school 
recognises the need to extend existing practice in setting all children 
ambitious targets so that everyone can learn and achieve at a suitable 
pace.  Teachers should set more varied homework. 
 
 
4. How well do staff work with others to support children’s 

learning? 
 
Relationships between parents and staff in the nursery are very good.  
Staff keep parents well informed through displays and reports.  A few 
parents would like more regular opportunities to hear from nursery 
staff about their child’s daily experiences.  At the primary stages, 
almost all parents are happy with the work of the school and feel their 
child is progressing well.  Most feel the school is good at seeking and 
taking account of their views.  A few parents are very actively involved 
in tutoring choirs, chanter and accordion.  Parents are informed 
appropriately about sensitive aspects of health education.  The very 
supportive Parent Council is keen to involve parents more actively in 
their child’s learning.  Overall, the school deals well with any concerns 
or complaints.  Staff work well with partner organisations to help 
children learn better.  As a result, children benefit from rich learning 
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opportunities, such as the art project Air Iomlaid, to learn together with 
children elsewhere in Scotland.  Staff in the school and nursery work 
very closely with other agencies and services.  These include 
educational psychologists, speech and language therapists and 
teachers of English as an additional language. 
 
 
5. Are staff and children actively involved in improving their 

school community? 
 
All staff in the school and the nursery are very committed to working 
together to improve the school.  Almost all children think the school 
helps them become more confident.  Most say they are getting on well 
with their schoolwork.  Across the school and the nursery, staff feel 
their work is valued by children, parents and their headteacher.  Staff 
work very well in teams to improve the ways in which they plan 
children’s learning.  All actively evaluate what has worked well and 
decide together how they will improve further.  The pupil council and 
other groups such as the eco group and Bookworms suggest well 
thought out improvements and additional resources.  In evaluating its 
work, the school should take greater account of others’ views about 
learning.  As they continue to plan for Curriculum for Excellence, staff 
should set targets with clearer measures of success, and state more 
clearly who will lead improvements.  This will help identify clearer next 
steps for further improvement.  The school is working actively with 
parents to improve attendance. 
 
 
6. Does the school have high expectations of all children? 
 
Nursery and school staff have high expectations for all children’s 
successful learning.  Children, parents and staff are very proud of their 
school.  Children are keen to achieve.  They are unfailingly courteous 
to adults and almost always polite to one another.  All staff are aware 
of the school and the nursery’s arrangements for children’s care and 
welfare.  The school has suitable arrangements for religious 
observance.   
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7. Does the school have a clear sense of direction? 
 
The headteacher knows children very well across the school and the 
nursery.  He has enlisted wide support for his vision for the school as a 
caring environment where all can thrive as they learn together.  As a 
result many organisations, and a few individuals, provide voluntarily a 
wide range of opportunities to help children achieve well.  The principal 
teachers provide effective support and direction to staff in aspects of 
the school’s work for which they are responsible.   
 
 
8. What happens next? 
 
As a result of the very good quality of education provided by the 
school, we will make no further visits in connection with this inspection.  
The education authority will inform parents about the school’s progress 
as part of the authority’s arrangements for reporting to parents on the 
quality of its schools. 
 
 
We have agreed the following areas for improvement with the school 
and education authority. 
 
• Continue to plan for Curriculum for Excellence in the nursery and 

primary classes to maintain and extend children’s high 
achievement 

 
• Involve parents further as more active partners in their child’s 

learning in the nursery and across the primary stages. 
 
• Develop further the approaches to evaluating the work of the 

nursery and school and planning for improvement. 
 
 
At the last Care Commission inspection of the nursery class there 
were no requirements.  Three recommendations were made, all of 
which had been addressed.   
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Quality indicators help schools and nursery classes, education 
authorities and inspectors to judge what is good and what needs to be 
improved in the work of a school and a nursery class.  You can find 
these quality indicators in the HMIE publications How good is our 
school? and The Child at the Centre.  Following the inspection of each 
school, the Scottish Government gathers evaluations of three 
important quality indicators to keep track of how well all Scottish 
schools and nursery classes are doing. 
 
Here are the evaluations for Tollcross Primary School and Nursery 
Class. 
 
Primary school  
 
Improvements in performance  very good 
Learners’ experiences good 
Meeting learning needs very good 

 
Nursery class 
 
Improvements in performance  very good 
Children’s experiences very good 
Meeting learning needs very good 

 
We also evaluated the following aspects of the work of the school and 
nursery class. 
 
The curriculum good 
Improvement through self-evaluation good 

 
 
HM Inspector: Alistair Kirkwood  
24 August 2010 



 

When we write reports, we use the following word scale so that our 
readers can see clearly what our judgments mean. 
excellent  means outstanding, sector leading 
very good  means major strengths 
good  means important strengths with some areas 

  for improvement 
satisfactory  means strengths just outweigh weaknesses 
weak  means important weaknesses 
unsatisfactory  means major weaknesses 
 

If you would like to find out more about our inspections or get an 
electronic copy of this report, please go to www.hmie.gov.uk.   

Please contact us if you want to know how to get the report in a 
different format, for example, in a translation, or if you wish to 
comment about any aspect of our inspections.  You can contact us 
at HMIEenquiries@hmie.gsi.gov.uk or write to us at BMCT, 
HM Inspectorate of Education, Denholm House, Almondvale Business 
Park, Almondvale Way, Livingston EH54 6GA. 

Text phone users can contact us on 01506 600 236.  This is a service 
for deaf users.  Please do not use this number for voice calls as the 
line will not connect you to a member of staff.   
 
You can find our complaints procedure on our website 
www.hmie.gov.uk or alternatively you can contact our Complaints 
Manager, at the address above or by telephoning 01506 600259.   

Where the school has a nursery class, you can contact the Complaints 
Coordinator, Headquarters, Care Commission, Compass House, 
Riverside Drive, Dundee DD1 4NY, telephone 0845 603 0890.   

 
Crown Copyright 2010 
HM Inspectorate of Education 
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